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Abstract 
‘Deporte y Cambio Social’: 
Women’s Empowerment SDP program in Mexico 
 
 
Sofia España Pérez 
 
Mexico is ranked as the second lowest country in the world in labor force participation, and 
income and wage disparities specific to women (Gender Gap Report, 2019). “Deporte y Cambio 
Social” was a train-the-trainer sport-based program grounded in the Social Change Model (SCM; 
HERI, 1996) that used soccer as a vehicle to explore women empowerment and leadership 
development in Mexico. Three semi-structured focus group interviews were conducted with 18 
Mexican women (n = 10) and men (n = 8; Mage = 23) coaches who completed the program. 
Using a social constructivist framework, reflexive thematic analysis was used to examine the 
data. Participants reported that their perceptions of leadership and gender changed, and they 
identified SCM-related and non SCM-related values as program outcomes alongside increasing 
their knowledge and desire to create social change for Mexican women. The utility of the SCM 
within the sport context is under explored and provides opportunity for further research. Future 
programming should focus on increasing community members’ awareness of deeply ingrained 
gender stereotypes and leadership inequalities. 
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Deporte y Cambio Social: Women’s empowerment SDP program  
Introduction 
Gender inequality is a significant global issue with women facing discrimination across 
social, economic, political, and cultural dimensions of society. The term “gender” describes the 
socially constructed responsibilities and roles that societies find adequate for men and women 
(WHO, 2019). Gender equality refers to “men and women having equal power and equal 
opportunities for financial independence, education, and personal development” (UNFPA, 2019, 
para. 3). Because men tend to possess more power in society, one way to achieve gender equality 
is through the development of strategies directed at women’s empowerment. Women’s 
empowerment is the process by which women gain power over their lives (Hargreaves, 1995). 
Some of the factors needed to achieve women’s empowerment are access to education, health, 
resources, land and employment (Grown et al., 2005). Women’s empowerment can also occur by 
creating strategies and programs that help women increase their leadership skills (Sperandio, 
2011), self-esteem, confidence, autonomy and participation in society (Fiedrich et al., 2003). 
The promotion of gender equality is seen as a worldwide objective. The UN Sustainable 
Development goals for 2030 include goals specific to gender equality and women’s 
empowerment (UNOSDP, 2020). Currently, gender equality does not exist in any country. 
Mexico is ranked as the second lowest country in the world in labor force participation, and 
income and wage disparities specific to women (Gender Gap Report, 2019). In addition, 
harassment of women in Mexico and a culture of “machismo,” characterized by undesirable male 
aggressive behavior, are prevalent and the amount and type of violence that women experience 
are alarming (Englander et al., 2012; Revord, 2017). According to the United Nations (2018), 
Mexico is among the most violent countries for women in the world. Despite the existence of 
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laws that protect women from these actions, there have not been many improvements; in fact, 
Mexican cultural norms play a primordial role in violence against women.  
Mexican culture maintains that women are subservient to men (Anzaldúa, 1999), women 
are expected to be uneducated, not smart, not outspoken and not independent (Navarro, 2014). 
Early in their lives, men are taught that they should be decision makers, economic providers and 
they shouldn’t show emotions (Pick et al., 2006). Mexican culture professes to protect women by 
keeping them in rigid and defined roles and condemning them if they do not adhere to these roles 
(Ortega, 2015). Even though many women have stood up to these injustices, and legal reforms 
exist, societal norms continue to promote a high tolerance for violence against women and accept 
that men have power over women (Pick et al., 2006). 
Programs to Address Gender Inequality in Mexico 
To address the challenges facing women, the Mexican government has allocated $10 
million to the Instituto Nacional de las Mujeres (Women’s National Institute) to be distributed 
among more than 100 initiatives and programs that promote gender equality and women’s 
empowerment (INMUJERES, 2020). These programs and initiatives focus on violence against 
women, women’s safety, economic and financial equality, health, and the creation of legislation 
that protects women. Even with government funding, limited information exists about what these 
programs entail, and no published evidence exists to show that they are serving most Mexican 
women or achieving their goals. Further, this funding works out to only $100k per organization, 
which is likely not enough money to thoroughly support substantial programming.  
Other organizations and institutions have created programs aiming to empower girls and 
women in Mexico by promoting education, skill building, and/or the use of sports. ‘Promoting 
Women’s Economic Empowerment in Mexico’ (Mohiuddin, 2016), ‘Empowering the future 
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generation of Mexican Female leaders’ (Vargas, 2018), ‘She Wins Mexico’ (Vales, 2015) and 
‘Fut sin Genero’(Kuri, 2019) are examples of initiatives that have the goal of supporting the 
empowerment of Mexican women and helping close the gender gap. Even though these 
programs report successes, none have a theoretical foundation nor an objective program 
evaluation. These programs have also been criticized for being scarce and lacking engagement.  
Mexican Women and Sport 
For women in Mexico, formal exercise has not been a long held cultural norm. Until 
recently it was believed that exercise should occur while women clean, take care of the children, 
and cook (Delgado, 1999). Societal norms suggested that sport and physical activity were not 
conducive for the development of young women. Therefore, it was not seen as attractive or 
acceptable for women to participate in sports (Ordorica, 2005); and those who did were faced 
with prejudice and discrimination (Aybar, 2008). Once people realized that sport and physical 
activity are important for the psychological, physical, and social development of children, in 
1988 the Mexican government required physical education to be included in school curricula 
(Secretaría de Educación Pública, 2013). After this transition, women were encouraged to 
participate in women-only sports that focused on cooperation rather than competition and 
aggression (Roth & Basow, 2004). This situation has slowly shifted, giving way to some changes 
in the social structure of sports for women (Villanueva & Luevano, 2016). Currently, gender 
equality is required in all programs organized by the Mexican’s National Commission for 
Physical Culture and Sport (CONADE), and these programs are expected to benefit Mexican 
boys and men, girls and women equally (Villanueva & Luevano, 2016).  
Women’s Empowerment through Sport 
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 Sport participation has been empirically supported as an engaging and inclusive means to 
initiate change (Beutler, 2008). Researchers support the idea that participation in sport and 
physical activity has positive benefits for girls and women. Apart from the general physical 
benefits, sport can also help to increase participants’ leadership skills, independence and the 
value of working within rules and structure (Pick et al., 2006). Sport participation and physical 
activity can help young women have a lower risk of teen pregnancy and greater control over their 
fertility (Miller et al., 1998); it can help increase women’s self-esteem and confidence and may 
be an appropriate context for promoting women’s development and empowerment (Saavedra, 
2009). Sport can also be used to empower women and girls and liberate them from hegemonic 
feminine ideals (Saavedra, 2005). It is also argued that through participation in sports women can 
learn leadership skills and develop social networks that can impact other areas of their lives 
(Lumpkin, 2012). Although many benefits are associated with participation in sports, it may also 
be important to consider additional factors when developing sport programs specific to women 
and girls. For instance, it is important to keep in mind the prejudice and misconceptions related 
to women in sports, religion, women’s safety, eating disorders, and other issues surrounding 
gender and sexual norms (Pick et al., 2006; Saavedra, 2005). Doing so will help make programs 
culturally appropriate, relevant, viable in communities, and sensitive to the identities of the 
women involved. 
Sport for Development and Peace 
Sport for Development and Peace (SDP) programs aim to achieve specific development 
and peace goals, which are often associated with the Millennium Development Goals (MDGs). 
The eight MDGs are: “1) Eradicating extreme poverty and hunger, 2) Achieving universal 
primary education, 3) Promoting gender equality and empowering women, 4) Reducing child 
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mortality, 5) Improving maternal health, 6) Combating HIV and AIDS, malaria, and other 
diseases, 7) Ensuring environmental sustainability and 8) Developing a global partnership for 
development” (WHO, MDG, 2015, p.1). As evidenced by the MDG’s, the overall goal of SDP 
programs is to facilitate both individual and societal change by designing sport-based programs 
where participants can transfer the knowledge and skills gained from programming into their 
societies (Kaufman & Wolff, 2010). These programs often seek to attain these goals by 
combining sport with other non-sport activities in a holistic manner (Kidd, 2008) and have been 
used to support a range of outcomes, including prevention of crime, improved education and 
youth development, and promotion of gender equality (Hartmann & Kwauk, 2011). Although 
gender is not a theme that is well represented in the SDP literature (Schulenkorf et al., 2016), 
researchers suggest that when women are the focus of development programming, they are able 
to bring financial, social, and cultural shifts and improvements to their families and community 
(Brady, 2005; Pelak, 2005). 
Even though researchers have shown that SDP interventions can have positive outcomes 
(Hayden et al., 2012), these effects do not happen automatically, intentionally designed programs 
are needed (Cárdenas, 2013). To enhance the success of SDP programs, it is suggested that they 
include the following: creation of environments conducive to change, inclusion of participants 
during all stages, adoption of individual and systems approaches to change, cultural 
considerations, implementation of systematic evaluation, and a theoretical foundation (Dixon et 
al., 2019). When conducting an SDP program, it is important that cultural differences are 
acknowledged and respected. It is also important to consider the ethnicity, gender, age, 
socioeconomic status and background of the participants as well as of the people implementing 
the program. To address this issue, SDP programs have used a train-the-trainer approach 
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(Sugden, 2006) that enhances the reach and effectiveness of the program by training coaches to 
implement SDP programs. Research suggests that with training, coaches can more effectively 
create positive sport environments and have more meaningful interactions with their athletes, 
which supports their psychosocial development and expands the reach of the program (Conroy & 
Coatsworth, 2006).  
Additionally, researchers suggest that SDP programs should be grounded in theory 
(Dixon et al, 2019). This consideration is two-fold: 1) to explain how and why behavioral change 
will occur; and 2) to combine theory and practical sessions as a more powerful learning strategy 
(Lyras & Peachey, 2011). Even though several theories often inform SDP programs (e.g., 
Positive Youth Development, Social Capital, etc.), there is no consensus on a comprehensive 
theory or model that should be used (Whitley et al., 2019). Therefore, there is a need to explore 
the merits of different grounding frameworks as the foundation for SDP programs.  
Grounding Framework - Social Change Model 
The Social Change Model (SCM) of Leadership Development (Higher Education 
Research Institute, HERI, 1996) is a model that focuses on the development of leadership at the 
individual and societal levels. In this model, leadership is viewed as “a purposeful, collaborative, 
values-based process that results in a positive social change” (Komives & Wagner, 2016, p.wii). 
This model is values-based and inclusive of all people since it is assumed that community 
engagement helps to create change (Dugan & Komives, 2007). The SCM is divided into three 
major value areas: individual, group, and societal values. These three value areas include other 
values, namely congruence, consciousness of self, and commitment (individual); controversy 
with civility, collaboration and common purpose (group); and citizenship (societal). These seven 
values interact with each other to create the eighth value: change. Change is the ultimate goal 
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and therefore gives meaning and purpose to the other values (Komives & Wagner, 2016). The 
SCM has been used by researchers and practitioners interested in leadership development in 
diverse settings (Komives & Wagner, 2016).  
Although the SCM has never been used as the grounding model for SDP programs, it 
may be particularly appropriate because it addresses several of the key considerations for 
effective SDP programs. SDP programs emphasize the value of a systems approach (vs. solely an 
individual approach) to support sustainable social change. The SCM addresses leadership and 
change at the individual, group, and societal level through the application of seven values that 
span these three levels. Another consideration for effective SDP programs is creating an 
environment that is conducive to change. The SCM is a universal values-based model, which 
emphasizes creating positive environments where equality, social justice, and service are 
constantly present. This environment consequently supports change. Additionally, it is important 
for SDP programs to include participants during all stages of the program and to be aware of 
cultural considerations. One of the SCM’s core ideas is that change, and leadership are 
collaborative processes and therefore everyone is encouraged to take part in these processes. 
Finally, to provide evidence for efficacy and a mechanism of change, SDP programs should 
employ systematic evaluations. The SRLS is an instrument that was developed to quantitatively 
measure the different values of the SCM and allows participants to be involved in the evaluation 
process. It appears that the SCM may be an effective framework for grounding SDP programs.  
Purposes 
The purposes of this project are multidimensional. The first two purposes are to: (a) 
understand the experiences of a sub-sample of participants in the “Deporte y Cambio Social” 
program, and their perceptions of gender, gender in leadership, and the application of sport in 
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creating social change; and (b) explore the utility of using the SCM as a grounding model for 
SDP programs focused on issues of gender and leadership. The third purpose is to facilitate my 
goal of becoming a more effective scholar and practitioner since my career goal is to continue 
working with people and sports in this manner. The last purpose is to better understand my own 
experience of how sport has empowered me to be a Mexican woman, and a scholar-practitioner 
in the United States.  
Research Questions 
Based on the purposes of this dissertation, the current study addresses the following 
research questions: 
1) What were the experiences of a sub-sample of coaches who took part in the ‘Deporte y 
Cambio Social’ program? 
2) As a result of participation in the program, how did perceptions of leadership change, if at all? 
3) As a result of participation in the program, how did perceptions of gender (in relation to their 
role as sport educators/coaches) change, if at all? 
4) How effective was the SCM as a model to ground the ‘Deporte y Cambio Social’ program? 
Methods 
In this study, I utilized a qualitative methodology consisting of focus group interviews 
with the purpose of examining the experiences of a sub-sample of coaches who took part in the 
‘Deporte y Cambio Social’ program. My philosophical perspective has informed the social 
constructivist approach taken to address the research questions in this study (Harper, 2011). 
Ontologically, I maintain the relativist perspective that there is not only one reality, but that all 
individuals create their own unique reality based on their perceptions and meanings of 
experiences (Sale et al., 2002). Using a social constructivist overarching framework with a 
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relativist ontological perspective, also aligns with this program’s structure and purpose, since it 
was developed with the intention of promoting social change through sport participation and the 
interaction between participants through workshops and practical activities. Consistent with this 
epistemological approach, the methodology of this dissertation sought to give voice to the 
participants, and thereby understand the meaning they gave to their interactions and experiences. 
For a more comprehensive overview of the methods, an extended methods section can be found 
in appendix B. 
Positionality 
The organizing group for this program consisted of four Americans (all of whom were 
born and raised in the USA), one Chilean (born and raised in Chile; a naturalized United States 
citizen, fluent in Spanish and English), and me. I am the first author of this paper and I am a 
Mexican woman who was born and raised in Mexico City, Mexico. I have personal experience 
with gender inequality in Mexico, and I have lived where conscious and unconscious 
discrimination towards women is a constant. I have always been interested in helping women 
gain their own voice and based on my own experiences, I believe that sport participation is a 
great means for accomplishing that. I believe that I am who I am in part because of my 
experiences in sport. My upbringing and life experiences had an impact on this research process, 
program development, methodology, implementation, and data analysis. This was beneficial 
because: 1) I am well informed about the situation of women in Mexico; 2) I believe that because 
of my past experiences and my fluency in Spanish, I was able to connect with the Mexican 
participants easily; 3) I may not have been perceived as an outsider, which may have allowed me 
to get more accurate information from participants; and 4) Given my experiences, I was able to 
use my positionality to explore the purposes of this research project. 
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I am also aware that my past may also confound this research since, unknowingly: 1) I 
likely projected my personal experiences and views onto the participants’ answers; and 2) 
response bias (Huberman et al., 2014) may have occurred if participants felt compelled to 
respond in ways they thought I wanted to hear. Hence, it was important to include multiple 
researchers, with different nationalities, genders, and backgrounds, to help decrease the influence 
of bias and highlight blind spots when conducting the program and analyzing results.  
Program Development and Description      
The “Deporte y Cambio Social” was an eight-day soccer-based program that used the 
SCM as a grounding framework and aimed to initiate social change through the empowerment 
and development of leadership skills among young women in Mexico. This program was 
designed to use a train-the-trainer model (Blom et al., 2015; Conroy & Coatsworth, 2006) with 
the goal of promoting sustainability and expanding the reach of the program. The current study is 
part of a larger research project, and portions of the overall data have previously been submitted 
for publication (Hansell et al., 2020). This portion of the project focuses on understanding the 
experiences and the learning outcomes of a sub-sample of participants in this program and also 
aims to provide qualitative evidence assessing the potential utility of the SCM as a grounding 
model of an SDP program that supports women’s empowerment.   
Setting 
The program took place at a large public university in Nuevo Leon, Monterrey, Mexico. 
The Sports Organization Department at that institution shared their classrooms and sport 
facilities so the organizing group and the professional participants could implement the program. 
Sample and Recruitment 
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Program participants consisted of college undergraduate and graduate students and local 
coaches who were, or had intentions of, working with women athletes. Seventy-four Mexican 
participants (28 men and 46 women) aged 18-57 years old (M = 23) participated in the program.  
For the current study, a sub-group of 24 participants were randomly selected and asked via email 
to participate in a focus group interview. A total of 18 (13 responded affirmatively to the email, 
and five recruited through convenient sampling) individuals took part in the focus group 
interviews. Participants (8 men and 10 women) ranged in age from 18-29 years old. 
Instrument and Interviews 
A semi-structured interview guide was created and used to address the participants’ 
experiences in the program, their learning outcomes, and if/how the program helped them change 
their perspectives about leadership, gender, and/or empowerment. Sample items included: 
‘Describe your experience of participating in this program’ and ‘Did this program change your 
perceptions of leadership? If so, how?’.  
Focus group interviews were used to examine the participants’ experiences in this 
program. We chose this method of data collection because: 1) the data generated through the 
social interactions of group members, are often richer and deeper than those obtained through 
one-on-one interviews (Thomas et al., 1995), 2) data can provide information about a range of 
ideas and feelings about certain issues, as well as illustrate the differences in perspective between 
individuals (Rabiee, 2004), and 3) this method of data collection maximizes efficiency while also 
reducing the participant’s load (Jackson, 1998).  
Data Collection Procedures 
Study approval was obtained from an Institutional Review Board prior to the beginning 
of program activities. At the end of the program, focus groups were conducted by two 
12 
Deporte y Cambio Social: Women’s empowerment SDP program  
researchers who are fluent in Spanish and English (Mexican woman and American man). Before 
any of the interviews started, the researchers told the participants that they were free to express 
themselves, regardless of the tone and tenor of their comments towards the program, the other 
gender, or other cultures. Participants were also reminded that their participation was voluntary, 
and they could stop at any point. All participants gave their verbal consent to continue and to 
record the sessions. The three focus group interviews were conducted in Spanish and lasted 
between 43-63 minutes. Focus groups were both video and voice recorded, and notes were taken 
during (or immediately after) the interviews. 
Data Analysis 
In line with a social constructivist epistemological framework, a reflexive thematic 
analysis was used to analyze the data following Braun and Clarke’s (2006) six phases approach 
(i.e., familiarizing, coding, theme development, refinement, naming and writing up). All 
interviews and notes were transcribed verbatim and translated from Spanish to English by a 
professional translator and reviewed by a Mexican woman to ensure the quality of the 
transcripts.   
A research team was developed and consisted of the primary researcher, a secondary 
researcher (American man who took part in the development and implementation of the 
program) and a critical friend (American woman, who was not part of the program), all of whom 
were involved in the data analysis to provide honest and impartial feedback. All members of the 
research team conducted bracketing interviews prior to starting data analysis with the purpose of 
acknowledging our backgrounds and values before starting the coding process. Data analysis was 
mostly based on an inductive (data-driven) approach; however, a deductive (theory-driven) 
approach (Hsieh & Shannon, 2005) was used to answer the fourth research question. 
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Following Braun and Clarke’s (2006) six phases for reflexive thematic analysis, we read 
the transcripts several times to become acquainted with the information before coding. We began 
with open coding (inductive approach). These codes were generated independently. To ensure 
trustworthiness, each of us kept analytic memos with our ideas and thoughts about the codes, the 
relationship between the codes and/or any questions (Glaser, 1978). We met once or twice per 
week to discuss the codes that we had generated on our own and engaged in conversations that 
explained the reasons these codes were chosen. Transcripts were coded until consensus was 
achieved (Saldaña, 2013). Once done coding the transcripts, we looked for relationships between 
codes and put them together into bigger categories (i.e., themes and subthemes). We jointly 
created three thematic maps (one for each of the first three research questions), and once agreed 
upon, we moved onto refinement. Each of us re-read the transcripts and verified that all data was 
represented by the themes and subthemes (Braun & Clarke, 2006).  Finally, the themes were 
defined and named in a way that was clear for readers. The extracts that provided a vivid and 
compelling example of the themes were selected for the report.  
Once the three thematic maps were completed, we analyzed the codes using a deductive 
approach. This process explored the similarities between the themes and subthemes from the 
inductive analysis and the main values of the SCM (HERI, 1996). HERI’s (1996) operational 
definition of each of the seven values of the SCM were utilized to clarify what each of the values 
look like in practice and behaviors. The way we individually categorized the themes and 
subthemes in relation to the SCM was: 1) the theme/subtheme that fit within one of the seven 
values of the SCM, and under which value, and 2) the themes/subthemes that are not related to 
the SCM. We went through this process individually and then came together as a group to 
generate consensus. This thematic map informed the fourth research question. 
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Results and Discussion 
This results and discussion section presents and discusses the findings of the current 
study related to participants’ perceptions and experiences in the ‘Deporte y Cambio Social’ 
program, specific to gender, leadership, and sport. This section is divided into four main sections 
that encompass each of the four research questions: 1) What were the experiences of a sub-
sample of coaches who took part in the ‘Deporte y Cambio Social’ program?, 2) As a result of 
participation in the program, how did perception of leadership change, if at all?, 3) As a result of 
participation in the program, how did perceptions of gender (in relation to their role as sport 
educators/coaches) change, if at all?, and 4) How effective was the SCM as a model to ground 
the ‘Deporte y Cambio Social’ program? Overall, the combined inductive and deductive 
reflexive thematic analysis yielded 683 raw meaning units, which were synthesized into nine 
higher order themes.  
1) What were the experiences of a sub-sample of coaches who took part in the ‘Deporte y 
Cambio Social’ program? 
In reference to research question one, raw meaning units were organized into three higher 
order themes (program format, outcomes of the program, and program suggestions), 10 middle 
order themes (i.e., expectations, methodology, utility of material, empowerment, relationships, 
values, social change takes time, follow up, time, and participants) and 33 lower order themes 
(see Table 1 for thematic map 1). 
Program format 
Program format refers to the participants’ statements regarding the structure, content and 
methodology of the program. Participants shared their expectations for the program, their 
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opinions about the methodology (including the structure and the way in which the US leadership 
was involved), and the utility of the material learned. 
Expectations. Several participants had negative expectations for this program: “No, this 
is going to be something heavy, something tedious, three days memorizing tasks…” Which 
aligned with previous literature stating that women’s empowerment programs in Mexico do not 
have a very good reputation; they have been criticized for being impractical, monotonous and 
lacking engagement (Ochman, 2016). Once participants realized that soccer was the vehicle 
chosen to spark interest in initiating change, their feelings were polarized, some were averse to 
it: “I think they all said, what? soccer? a lot of people didn't want to do it because of that”, and 
others were looking forward to it, given their attraction to the sport: “soccer is a global sport, and 
it is my favorite sport.” These findings underscore the importance of sport selection (e.g., 
familiar sport vs new sport) when developing a sport-based program to create balance between 
pushing participants out of their comfort zone (e.g., growth) and building their confidence (e.g., 
through competence; Bean et al., 2014; Whitely et al., 2016). 
Methodology. Participants’ preference for and perceived benefits of an active learning 
methodology was evident: “...the interweave, theory-practice, kept what we had worked on fresh 
on us, so it was easier to apply it to practice. Pure theory bores you, you don't understand 
anything, and then you go to practice and you say, ‘and now what?’.”  To keep high levels of 
engagement in this program, theory and practice sessions were interwoven and participants 
expressed their affinity for this approach. Throughout the program, several learning strategies 
were utilized (e.g.: self-reflection, discussion, presentations, and experiential learning) to deliver 
the content. Participants mentioned that these activities were engaging: “... from the beginning it 
caught my attention, since they talked about what the activities were going to be, these were very 
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neat, I liked them a lot.” Participants’ statements further confirmed the importance of having 
activities that keep participants engaged, active and entertained throughout the program.  
These results further support the fact that the methodology, structure and content of 
programming are essential to promote participants’ development (Holt, et al., 2012). More 
specifically, enjoyment and engagement are cited as primary contributing factors for initiation 
and maintenance of sport participation and essential when targeting vulnerable populations 
(Whitley & Gould, 2010). Further, when training coaches, it is important to diversify the 
learning/teaching modalities used, given that coaches often prefer educational approaches that 
utilize different learning experiences that have a strong focus on both pedagogical and practical 
knowledge (Mesquita et al., 2014).  
Participants also noted several aspects that they appreciated from the structure of the 
program such as the way their points of view and different perspectives were welcomed: “... you 
gave us the guidance and let us do and undo, you never imposed anything, you explained what to 
do and we were there, you let us express ourselves and you learned, and we also learned”; and 
the way in which the US leadership was involved: 
“I really valued that the teacher and the one who is also a director, and the one who is 
going to be a director, they all enjoyed doing those games with us, and playing, and 
jumping, and yes we have to run, or jump, that is, that teaches and that kind of value” 
The type of leadership behavior that participants valued in the US leaders aligned with previous 
research stating that Mexicans prefer leaders who can be relatable (Raffaelli & Ontai, 2004) 
since they place importance on building relationships and collaboration with each other (Dugan, 
et al., 2011).  
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  Additionally, participants’ appreciation for the collaborative approach to 
teaching/learning, supported one of the key SCM concepts: to avoid the imposition of one’s 
views or position on another (HERI, 1996). Further, taking an approach that promotes the 
continued involvement of participants can increase the likelihood of accountability and therefore 
the possible sustainability of outcomes through collaboration (Whitley, et al., 2014). 
Utility of material. Participants in the current program, ranging from practicing adults to 
college age students aspiring to teach and coach, valued the utility of the material learned. They 
stated that many of the topics covered in the program transcended sport: “I think the course has a 
lot of important things that we can apply at any time, they are all necessary, values, teamwork, 
coexistence, everything is important to apply in our life”; and were applicable to their jobs in the 
future: “...everything we talked in these workshops is useful for us when we finish [school] and 
start working.” These statements demonstrate that participants in this program have thought 
about where and how they can apply the material learned during this program, after it is over. 
Even though this seems like a positive outcome, one of the common criticisms of SDP 
programs is the deficiency of transferability of skills from the field and during the program to 
other areas of the participants’ lives (Dixon et al., 2019). In sport-based life skills development 
for youth, research indicates that transfer is more likely to happen if youth find the program 
content meaningful and useful for real-world situations and if they are motivated to use the skills 
in alternative contexts (Jacobs & Wright, 2018).  
 It is also important to question the sustainability of the knowledge and skills gained 
during the program. Without additional programming, knowledge and skills may mitigate over 
time due to the influence of cultural norms (Cohen, et al., 2020). Furthermore, it is important to 
keep in mind that participants may be faced with opposition once they try to implement their 
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newly acquired skills and knowledge in their day to day lives, especially if they do not feel safe 
adopting behaviors that go against their cultural norms (Jacobs & Wright, 2018). This shines 
light on the importance of further involvement and communication with (and between) 
participants, following the completion of the program, to identify and help overcome potential 
barriers. 
Outcomes of the program 
Outcomes of the program refers to the participants’ opinions of the experiences and 
takeaways of the program. Participants shared that throughout the program they were able to feel 
empowered, gain knowledge and skills, form different relationships, learn about the importance 
of several values, and recognize the role of sport and coaches in social change. 
Empowerment. Participants in the current program expressed feelings of empowerment 
and increased self-confidence. One participant stated that: “this program revived me and brought 
me back into the world and I quite liked it”, another participant said: “a lot was revived in me 
and now all those fears, all those insecurities are gone, and I feel like I'm secure, and I can still 
accomplish many more things.” Other participants focused on their self-confidence and their 
relation to others: “I think it gave us the courage to value ourselves and always keep in mind that 
you can do whatever you want obviously without harming anyone else…”, and another 
participant shared: “I think I reflected and realized, and the truth is that we can change the world 
more if we want it, and that Mexico and everyone can change the negative to positive.” Another 
participant shared the way she felt after the program and how she sees herself moving forward: 
“...in this week I have changed a lot, it has given me more confidence to talk to people, 
more ease to be able to develop my ideas and that within my sport you want to show your 
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companions everything that you can be able to do yourself, or with them, in order to 
achieve the objectives.” 
Participants’ increases in self-esteem, self-confidence and feelings of empowerment were 
displayed, further supporting previous sport-based programs’ literature which have reported that 
after the conclusion of the program, women participants showed an increase in self-esteem, self-
confidence, and participation in society (Pedersen & Siedman, 2004; Saavedra, 2009). Given that 
Mexico is founded in a patriarchal culture in which women tend to be subdued to men (Ortega, 
2015), the fact that women participants felt empowered, with an increased self-esteem and with 
motivation to initiate change is very positive not only for themselves but also for their athletes. 
Coaches and PE teachers are role models for children (Coalter, 2010). Therefore, if participants 
felt that the program was truly a ‘transformational experience’, which helped them change their 
perceptions of their own agency and empowerment (Jacobs & Wright, 2018) and helped them 
become leaders (Turnnridge & Côté, 2018), then they may be more likely to use what they have 
learned while coaching younger generations.  
 Relationships. Participants in this program mentioned that they were able to create new 
relationships with people from the US: “you didn’t spend time saying, ‘we are the group from 
the US’, but you were very strategic, and you involved all of us, having new relationships”, and 
with Mexican participants: “I met people, I would have never come close to, or talk to.” 
Demonstrating that interacting with Mexican peers and US participants throughout the program 
allowed them to create new relationships. In Mexico, creating relationships and personal 
connections is of extreme importance (Jonsson & Snealand, 2018), therefore this is an outcome 
that strongly aligns with the Mexican cultural values. Furthermore, participants also realized the 
importance of creating relationships with their own athletes:  
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“...ask them at least, how are you? how about your day? how did you wake up today? 
maybe these are simple questions, but you never know how the person really is, you 
never know if the way he or she woke up is going to benefit or harm the team...”  
Participants’ reflections on how little things can make a big difference, and the impact that the 
relationship with their athletes can have on their individual and team performance was beneficial 
given that the coach-athlete relationship is fundamental for the process of creating a positive 
experience where personal development can occur (Holt, et al., 2017). Previous SDP program 
research states that after participating in SDP programs, participants showed an improvement in 
their interactions with others, in their capacities to create new relationships (Cárdenas, 2012), 
and an increased sense of belonging and positive communication with others (Hayden et al., 
2012) which was further supported by participants in this program.  
Values. Participants also reported program learning outcomes such as the importance of 
values. Some of the values they mentioned included: integrity, respect, kindness, empathy, 
communication, teamwork, tolerance, commitment, open mindedness, coexistence, 
collaboration, service to others, common purpose, and adaptability. These findings are promising 
as social values contribute to and greatly influence the rate and direction of social change 
(Burnes & Jackson, 2011). Values influence behavior, and there is a positive relationship 
between value alignment, followers’ commitment and goal achievement (Cohen & Keren, 2008). 
Moreover, followers who see that a proposed change intervention is congruent with their own 
values are more likely to show commitment and enthusiasm (Neves & Caetano, 2009).  
Since participants were (or training to be) coaches and PE teachers, they talked about the 
role values play in sport: “Well I think values, we sometimes overlook them, and we assume that 
they already know it or that they have been taught in schools, I think you must always instill 
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them”; and recognized that values can influence the athletes’ performance: “... and that values 
influence the performance of your player within the game.” The fact that participants recognized 
the role and utility of values within their sport and with their athletes may increase the likelihood 
of values implementation during coaching/teaching sessions (Delgado & Gómez, 2011). Further, 
considering that several participants work with young children (whose set of beliefs are not fully 
formed; Ortega, 2015), implementing values into their coaching would increase the likelihood of 
those children internalizing them and creating a change in their society.  
The Role of Sport and Coaches in Social Change. Many of the experiences that 
participants went through, allowed them to reflect on the fact that social change is a process that 
does not happen automatically. For changes to be impactful and sustainable, the issue must be 
addressed at the individual and community levels (Hartmann & Kwauk, 2011). Participants were 
able to not only think about their individual responsibilities but also about the things that they 
can do to initiate social change within their communities.  
Participants recognized sport as a versatile tool to enhance social change. They talked 
about how their experiences going through this program allowed them to have a better idea of 
how sports can be used for developing greater good:  
“Well, I hadn't thought about how to help the community before, then in a way I became 
aware of how they involve young people in sport and take them away from all the 
problems that they may have, and in low income areas that are dangerous.” 
These findings are important because given their profession/education, participants spend a lot of 
time coaching or teaching physical education to children/young adults. Further, since sport has 
been empirically supported as an engaging and inclusive means to initiate change (Beutler, 
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2008), this seems like a great avenue for participants to continue to do their job while 
consciously working to make their community a better place. 
Apart from the general physical benefits, sport participation can also help increase 
participants’ independence, self-esteem, confidence, and feelings of empowerment (Pick et al., 
2006). Participants in this program echoed these findings by reflecting on the power of sport in 
their own lives: “... sports are something that saves me a lot, and that keeps me cheerful, alert 
and with encouragement”, and as a teaching technique: “the sport itself teaches us the value of 
justice, the value of loyalty, of companionship, it is the pure essence of sport.”  
Sport experiences and outcomes may vary from person to person. Coaches are known as 
the gatekeepers of these experiences since they are in-charge of creating the sport environment 
for their athletes (Conroy & Coatsworth, 2006). Participants in this program also acknowledged 
that coaches and PE teachers are powerful role models in the community: “as a coach you have a 
lot of power over children, and you can lead them into a good path and develop them that way”, 
and that they can impact the athletes’ thinking processes and mindsets:  
“The role of the coach and the physical education educator is very important, because it 
influences the development of youth, we don't see it, but now we can change things for 
young people, their way of thinking, instill in them these values, change that mentality.” 
Participants demonstrated awareness of their influence on their athletes by talking about the 
importance of modeling behaviors for them: “we don’t only have to say it, but we have to do it, 
being consistent with what we say and what we do, in training as well as in our life.” Other 
participants also acknowledged their professional responsibility to teach values to their athletes: 
“...to be able to teach [values] and the responsibility we have as professionals, as future 
23 
Deporte y Cambio Social: Women’s empowerment SDP program  
professionals is high.” Participants’ awareness of their roles and responsibilities as coaches and 
educators was evidenced.  
 Awareness is an essential part of initiating change (Higgs & Rowland, 2010), therefore 
participants’ acknowledgements of their power and responsibilities to their athletes (especially 
the younger ones) is a good first step. Further, the fact that participants realized that for social 
change to happen, they would all have to take individual responsibility and use their power as 
coaches and PE teachers to influence younger generations, are positive signs that the train-the-
trainer approach could be efficient if participants remember the skills and knowledge gained in 
this program after it is over and apply it at their jobs (Pearce et al., 2012). In the future, the 
authors aim to assess for participants’ sustainability and transferability of skills learned in this 
program. 
Program suggestions 
 Program suggestions refers to the participants’ opinions about aspects of the program that 
could be modified and improved. The first suggestion was to increase the number of participants 
and to target those participants who have a desire to implement the skills: “To increase the 
number of participants and choose the people who want to take it, because some were not 
interested, they did not appreciate the work.” This suggestion shines light on the importance of 
recruitment strategies, including selection and number of participants. Participants in the current 
program were recruited through different means (e.g., personal invitations from the college 
director, individual sign up if interested in the program, and some were instructed to attend by 
their professors). Participants who were not interested in the program, might have been the ones 
who were instructed to attend rather than the ones who voluntarily signed up. Personalizing 
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offerings, and actively finding and recruiting people who want to be part of the program is the 
first step for a successful SDP program implementation (Lawson, 2005).  
SDP programs for youth have varied in length, with some lasting as little as 12 days and 
others lasting as long as five years (Baker et al., 2015). The current program lasted only eight 
days, and participants stated that they would have liked the program to last longer: “Just that 
sadly you give us only a week, and if the program gave us two weeks or even three weeks it 
would be better.” Some shared that more time would have been beneficial to be able to practice 
and develop their skills: “because with the week we had we did learn something, but if that week 
had been a more extensive course, we would have taken it into practice, to see if it worked or 
not, to see if we have more skills as leaders.” Participants’ desire for a longer implementation 
period was also evidenced by the last suggestion to include follow up contact:  
“To do a follow up... so that you go somewhere else and then we create something and 
tell you, hey you know what, with what you taught us we are doing this.”  
After programs have concluded, follow up interventions and future evaluations are recommended 
to increase the likelihood of sustainability of impact (Blom et al, 2015). 
2) As a result of participation in the program, how did perceptions of leadership change, if 
at all? 
When analyzing research question two, all data was encompassed by one higher order 
theme (leadership is multifaceted), six middle order themes (i.e., reaffirming and broadening 
definition, leadership qualities, leadership is a process, leadership style, sport for leadership 
development and means of empowerment) and 20 lower order themes (see Table 2 for thematic 
map 2). 
Leadership is multifaceted 
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The perception that leadership is multifaceted was the overarching theme for participant’s 
changed perceptions about leadership. Overall, participants’ perceptions of leadership changed to 
understand that leadership is not unidimensional. In fact, it encompasses many different factors 
including definitions, values, relationships, bonds, trust, followers, and it can be demonstrated, 
developed and utilized in different contexts and for different reasons.  
Reaffirming and broadening definition. When participants were asked about their 
views of leadership, some stated that their perceptions of leadership changed: “My perception 
did change, there are many more traits, many more things that a person who is a leader has”, and 
others shared that: “I do not know if it changed, but at least it complemented the idea I had of a 
leader, which involves serving and how we have effective leadership.” Expanding participants’ 
leadership definitions is a step towards initiating change given that rigid definitions of leadership 
and cultural tightness have maintained the status quo of having men (and not women) in 
leadership and powerful positions (Toh & Leonardelli, 2012). 
Leadership qualities. Having a shared vision, having charisma, being a good 
communicator, being honest, inspirational, trustworthy, and just are considered universal 
qualities of leaders (Dorfman et al., 2012). Mexican participants identified several similar 
qualities that good leaders possess, such as the ability to work collaboratively with others and 
being adaptable to others and their ideas. They also mentioned the importance of a leader being 
holistic, self-confident, having a clear vision: “be[ing] very clear about the objectives'', and being 
able to manage people by making them feel equal: “... that is at the same level as his 
collaborators, not above them, so that they can relate to him.” These quotes demonstrate 
similarity between universal leadership qualities and those valued by participants. 
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In Mexico, there is a strong emphasis on respect in hierarchies and social relationships 
(Raffaelli & Ontai, 2004) that was noted by participants who talked about the relationship 
between leadership and respect: “... to respect, whether it be the players, our families and 
everyone, and I believe that within a leader there must be respect.” Participants also talked about 
the importance of integrity, encouragement and empathy to be a successful leader: “…[leaders] 
have to have a good empathy, relationship, integrity, and vision, to reach the objectives without 
any problem.” These findings align with the Mexican culture given that treating people with 
respect, being empathetic, and developing trust are dominant guidelines for interpersonal 
relationships and leadership status (Howell et al., 2007). 
Even though participants were able to identify and mention several different qualities that 
good leaders possess, none talked about self-awareness and shared responsibility. These are often 
considered essential components to effective leadership (Dugan & Komives, 2007; Kezar et al, 
2008), and could point to a missing component of program design. 
Leadership is a process. Participants in this program recognized that leadership is a 
process that requires constant learning: “A leader must be in constant change, in constant 
learning, and constant growth as a person.” Participants also stated that effective leadership does 
not only depend on one person, and there is a big role played by the leader’s followers:  
“The first follower is important, the followers you have, then you make an impact on 
them, you can get the idea that you're going to be relaxed and that they're going to follow 
you at that moment, because that's what's important, how you impact people, for me it's 
the fundamental thing.” 
Participants further recognized that leadership is a process where the leader needs to create trust 
and build relationships with his/her followers: 
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 “Yes, you have to know how to listen and talk to them, make them part of the family, 
soccer is a family, it is a way in which many people integrate and as I tell you, get 
acquainted with the players. At least: how are you? Some problems that I can help you 
with? This is a way in which they integrate into the group of players-coach and I integrate 
them as part of the team.”  
These findings share common elements with three of the four transformational leadership 
dimensions: influencing followers through role modeling and relationships grounded in respect 
(i.e., idealized influence), through the use of unity and a clear vision (i.e., inspirational 
motivation), and by demonstrating care and viewing each follower as an individual with their 
own needs (i.e., individualized consideration) (Turnnidge & Côté, 2018). 
In Mexican leadership culture, there is a similar emphasis on trusting relationships. In 
Mexico, more than reciprocal relationships between the leader and the followers (Northouse, 
2010), personal connections and trust are heavily emphasized for the creation of effective 
leadership (Jonsson & Snealand, 2018). In Mexico, to gain the support of followers and thereby 
increase the likelihood of successfully reaching their goals, leaders must be genuinely interested 
in the people (their personal lives, personal issues and special dates) to build trusting 
relationships (Jonsson & Snealand, 2018). Mexicans typically emphasize developing and 
maintaining pleasant social/interpersonal relations with those with whom they interact. In fact, 
business leaders often emphasize trust and friendship networks more than costs and profits; 
making positive interpersonal relations a cardinal element in the Mexicans’ view of effective 
leadership (Howell et al., 2007).  
This is further supported by The Lewis Model which states that Mexicans have a multi-
active way of communicating and expressing, supporting that truth and trust are crafted in the 
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interpersonal relationships, and that collectivism, and relationship bonds are of great importance 
in Mexican society (Gollin, 2014). Given Mexicans high level of humane orientation, high 
collectivistic nature, and the importance placed on maintaining good interpersonal relationships, 
creating a collaborative approach between leaders and followers can be beneficial (Dugan, et al., 
2011).  
Leadership style. Participants did not only focus on the leaders’ individual fixed 
characteristics but also recognized the contextual influences in leadership development (Zaccaro, 
2007). They categorized leadership as intrinsic (i.e., leaders are born) or extrinsic (i.e., leaders 
are made) (Boerma, et al., 2017); and talked about two different leadership styles based on the 
way in which the leader interacted with the followers and the environment. 
First, participants shared their switch in perspective between individuals being born 
leaders or developing their leadership skills: “I have always practiced both, but I have always 
concluded that the leader is born; and these days I have realized that it's really both.” Another 
participant had a similar conclusion: “I also always thought that a leader was born like this [...] 
but you realize that over time you can also achieve it.” Similarly, a third participant shared that 
even though one can be born a leader, leadership can also be developed at home: “...you are born 
a leader, it can also be developed through your homelife.” The question whether a leader is born 
or made has been debated for years; researchers have found the middle ground stating that 
leaders most likely arise from a combination of genetic predisposition as well as development 
through reactions to environmental factors (Boerma, et al., 2017). This might be one of the 
reasons why it is easier for Mexican men to achieve leadership positions in comparison to 
women, since the socialization mechanisms of the Mexican culture encourage men but not 
women to develop leadership characteristics (Englander, 2012). This is also a notable program 
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outcome because it is helping participants recognize that leaders are not born, therefore the 
environment can support leadership development for women. 
Further, several participants talked about the different leadership styles: “Those who use 
their leadership to make people do what they want, that this is going to be done, because I say so, 
because I want to” and the others: “who preach by example.” Research indicates that Mexicans 
who work at multinational companies prefer leaders who lead by example (Jonsson & Snealand, 
2018). In fact, Mexicans look up to and are more willing to follow leaders who portray the 
characteristics and values expected from a leader, rather than leaders who just talk and demand 
those values from others (Jonsson & Snealand, 2018). 
Recent literature indicates that Mexico is experiencing a shift in leadership demands 
especially with the younger generations (i.e., Generation X, Millennials; Kelly, 2017). These 
generations are demanding a different type of leadership, one where the leader is more relatable, 
a collaborator, one who listens to the people and transmits security (Kelly, 2017). This shift also 
seems to reflect a change in preferred leadership style. The traditional leadership styles reflected 
masculine attributes (i.e., tough, aggressive, assertive, authoritarian, forceful, dominant, etc; 
Eagly & Carli, 2012; Kownig et al., 2011). The younger generations are seeking leadership traits 
that are more consistent with feminine attributes (i.e., compassionate, sympathetic, nice, 
relatable, empathy, lead by example, emotionally intelligent, etc; Adler & Osland, 2016). Rather 
than deciding to lead with masculine or feminine traits, the literature supports the benefit of an 
androgynous leadership style which allows the leader to choose any behavior, whether masculine 
or feminine, depending on the situation, without any repercussion (Blake-Beard, et al., 2020; 
Berkery, et al., 2013).  
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Sport for leadership development. Participants realized that sport is a context in which 
leadership can be developed: “within sports people can become a person to follow, that they can 
influence others into really wanting things.” Participants were also able to make the connection 
between their roles as coach and the use of sport as a leadership development tool, that can be 
used with their athletes: “...integrating leadership into sport is important so that the team is more 
complemented and has to do not only with a person, but that person pulls the whole team so that 
it is completely sealed.” These findings are relevant given that leadership does not necessarily 
result from sport participation, therefore coaches must be aware of this and intentionally teach it 
(Gould & Voelker, 2012). Further, by coaches fostering leadership qualities, they can help 
optimize the athletes' development (i.e., reaching their potential and transforming them into 
future leaders; Turnnidge & Côté, 2018). 
Means of empowerment. Through the process of redefining leadership, participants 
were able to see leadership as a means of empowerment by identifying themselves as leaders: “I 
was one of those people who were leaders but didn’t really know it.” An important first step for 
empowerment is the awareness and development of leadership skills (Sperandio, 2011). To be 
able to recognize oneself as a leader, and be empowered to assume leadership roles, is one way 
for women to create social change (Shidiye, 2013). Leadership in Mexico is deeply ingrained in 
a patriarchal culture, making leadership difficult for women (Camps, 1990). However, as 
previously mentioned, Mexicans are now seeking a different leadership style (Kelly, 2017), one 
that aligns more with feminine traits; so even though it might seem that this is the perfect time 
for women in Mexico to identify themselves as leaders and initiate social change; a lot needs to 
be done beforehand. One of the first steps is to help the Mexican population change their 
perception of gender in relation to leadership roles. This will likely start by educating people 
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who work with younger children who have not yet fully developed gender stereotypes (Olsson & 
Martiny, 2018).  
3) As a result of participation in the program, how did perceptions of gender (in relation to 
their role as sport educators/coaches) change, if at all?  
In reference to this research question, raw meaning data was spread across two higher 
order themes (i.e., gendered perceptions of leadership in Mexico and change in gendered 
perceptions after the program), six middle order themes (i.e., leadership is inherently masculine, 
women are not inherent leaders, societal barriers for women, no influence of gender in 
leadership, change in gendered perceptions of leadership, and social change is a process), and 23 
lower order themes (see Table 3 for thematic map 3). 
Gendered perceptions of leadership in Mexico 
This higher order theme refers to participants’ beliefs that leadership is innately 
masculine, and it is very complicated for women to be in leadership positions in Mexico. It also 
identifies some of the barriers that impede women from leadership roles and positions of power; 
and demonstrates how men participants believe that gender does not influence anyone’s 
opportunities to be in a leadership position. 
“Men have always been like a born leader.” Leadership is inherently masculine. 
Participants in this program shared that: “... men already have the opportunity to be leaders, just 
because they are men.” Another man participant corroborated this by stating: “I think it does 
influence, I think if we look back to history, throughout history, men have always been like a 
born leader.” The perception of leadership as a masculine trait, historically reserved for men was 
evidenced. In most cultures, characteristics such as power, competitiveness, and authority are 
attributed to men; whereas characteristics such as human interactions and social support are 
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attributed to women; and based on these characteristics, a leader is perceived more congruently 
with the masculine role (Lopez-Zafra, et al., 2012). 
Women are not inherent leaders. Many statements reflected the perception that 
women’s experiences are different; women must work hard, earn respect and prove themselves 
constantly to be a leader:  
 “Unconsciously as a woman you think “I have to prove it to be seen” and one cares so 
much about it, and not like I'm going to do it and that's it! You do not have a place 
secured, you have to fight for that, but you do have to prove with facts, in several aspects 
I was considered in the society here and normally I always said to myself it has to be 
positioned, so then it was always like a challenge that I set myself…”  
According to participants’ statements, it is also the case that when women are in power, 
they are always questioned: “There always has to be something fishy behind that, because being 
a woman is not just that, it's her effort, her job, it's knowledge.” There is a judgment: "If you got 
there… if you've gotten there it's because of something, because who knows what you did." 
Furthermore, there seems to be an underlying assumption that women must be helped by men to 
be successful: “...also with the help of men obviously.” Women coaches who participated in the 
current program shared that when they occupy positions of leadership, the means of how they got 
there are always questioned.  
The pattern noted in the participants’ responses suggests that leadership characteristics 
are gendered, giving little room for women to present feminine characteristics and be considered 
leaders: “I would say that women have to be courageous, brave, strong to be very good coaches.” 
These findings are congruent with research stating that since leadership is perceived to be more 
congruent with masculinity, when women want to be perceived as leaders, they have to adopt 
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masculine characteristics (Garcia-Retamero & Lopez-Zafra, 2008); and therefore often feel less 
comfortable in power positions than men (Van Engen et al., 2001). Mexico is a patriarchal 
society in which male traits are preferred (Krys et al., 2017), and having men in leadership and 
power positions is the norm (Bolio et al., 2018). Many studies have revealed that women are 
criticized for seeking power, talking too much in public settings, expressing anger, and being 
assertive when negotiating a salary (Okimoto et al., 2010; Brescoll, 2011; Amanatullah & 
Tinsley, 2013). Even though these characteristics are sought and praised in men, women who 
display these qualities are perceived as inattentive and unfriendly (Boilio, et al., 2018). 
Apart from having to prove themselves constantly, being frequently questioned and 
criticized when displaying men-related leadership characteristics, women in Mexico are 88 times 
less likely than men to reach a position on the organizations' executive committee (Bolio et al., 
2018). Although the number of women entering schools and completing their education in 
Mexico has increased steadily over the past 20 years, making up 45 percent of the total Mexican 
university graduates, working women continue to be underrepresented at all levels, and their 
presence decreases at each successive step of the corporate ladder (Bolio et al., 2018). In the 
entry levels, the percentage of men (67%) is almost double that of women (37%). The presence 
of women decreases to 25 percent at the management and director levels, and just 15 percent of 
companies have more than one woman in senior levels of management (Catalyst, 2017). The 
perception that leadership is inherently masculine has caused competitive disadvantages for 
women trying to reach leadership positions (McKinsey, 2014). Notably, many people in society 
are unaware of this disadvantage (McKinsey, 2014), which, among other challenges, is one of 
the social barriers for women attaining leadership positions. 
Societal barriers for women. Participants identified several societal barriers in Mexico 
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that were linked to a culture based on machismo (i.e., gender stereotypes/bias) and reinforced by 
societal and familial beliefs and behaviors. Mexican society reinforces social barriers for women 
through hegemonic pressure, maintaining gender norms, traditional roles, and values that support 
men (i.e., the dominant group) and exclude women (Dugan, 2017). Social barriers that fall under 
factors related to gender stereotypes/bias, is one of the three primary barriers (i.e., human capital, 
leadership approaches/style, and gender stereotypes/bias) commonly attributed to making it 
difficult for women to serve in leadership roles (Eagly & Carli, 2012).  
Due to the early division of labor, it is typical to observe men and women in different 
occupations and leading in different entrepreneurial contexts, which in turn, continue to reinforce 
gender roles in men and women (Lopez-Zafra et al., 2012). This was corroborated by one of the 
participants: “...if you are a woman you will get to kindergarten, nothing else […] I also say this 
for men who can't go to kindergarten to teach because moms don't feel comfortable when [their 
kids] are with a man.” As the following statement suggests, these roles are previously established 
and continuously reinforced as ideology: “...and I told the test manager I want a high school 
group and he said no, they are harder to control and more if you are a woman.” Furthermore, 
participants stated that women continuously face barriers in the form of stereotypes not only in 
society but also at the workplace: “...I want you to get married, choose someone, and you as a 
woman, having them thinking ‘that little girl will not know, she is a girl, she is young, and she is 
weak,’ and so they tag you.” These expressions demonstrate the stereotypic nature of being a 
woman in sport and physical education. 
In relation to sport, participants stated that sport domains are dominated by men: “…even 
though in most sports, men predominate.” This is the case in all areas, not only as coaches and 
staff members but also as athletes:  
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“... then when I prepared myself and went to a world cup, there were only men, even the 
uniforms they gave me were for men, because they don't make women´s uniforms, that is 
they gave me men's tassels, the pants are men's, all the clothes, and already by inertia, 
your closet, your clothes are for men, I mean, everything they give you are for men, 
men's caps, I even have to go to the bathroom before leaving my house, there is no 
women's bathroom…” 
This is particularly important given that the gender bias associated with the task dictates 
who can be in the leadership position. When the tasks are gender neutral or stereotypically 
masculine (e.g., sports), women have the extra burden of establishing their competence, whereas 
men’s competence is taken for granted (Rodrigues, 2010). Extant literature supports the idea that 
women more than men must overcome resistance to their authority to exert influence (Carli, 
2001). The greater constraints on women’s influence emphasize the power differences between 
men and women and the persistence of traditional gender stereotypes (Eagly & Carli, 2007).  
Along these lines, participants also recognized that stereotypes, gender norms and 
gendered roles are transmitted from generation to generation within families:  
“Personally, I think it all comes from home, I think the grandparents, the parents... the 
idea that a woman has to cook, has to wash, has to clean up, a woman who moves 
forward is because she's pretty, she has her charm, and the idea that the boy who plays 
with the dolls it is because he's going to be gay...” 
In Mexico, people grow up with predefined concepts, paradigms and beliefs, and think of 
them as unchangeable and unquestionable because they have been transmitted from generation to 
generation (Anzaldua, 1999). To make a change in women’s paths towards leadership, 
generational gender roles, beliefs and stereotypes must change and become dynamic, norms must 
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be disrupted and agency in women must be cultivated (Dugan, 2017; Wilde & Diekman, 2005). 
Further, unconscious bias against women must be eliminated in organizations and businesses by 
challenging mentalities and sensitizing people to existing biases (Bolio et al., 2018). Including 
traditionally feminine characteristics into leadership definitions (Garcia-Retamero & Lopez-
Zafra, 2008), and adopting an androgynous leadership style (Blake-Beard, et al., 2020) can help 
women reach leadership positions. 
“Equality is a very normal thing.” It is striking that when participants were asked if 
there was any influence of gender in leadership positions, men stated that gender does not 
influence anyone’s opportunities to be in leadership: “The question of gender for me I don't think 
it influences so much.” Adding that: “Equality is a very normal thing, it will depend a lot on each 
person’s characteristics, to be more suitable, call yourself a woman.” Similarly, men alluded to 
the idea that women simply need desire to receive a leadership role: “… finally women get that 
willingness to want to stand out, no longer be behind a man, if she can achieve that and much 
more, I would rather say, it is not as before.” Another participant reflected on his own family 
stating: “I've seen how my mom succeeded, even though she had a divorce, I always saw her 
with that desire.” Another man shared that with strength now anything is possible: “... but as he 
says, if one has been filled with the strength to want to achieve your goals, now you can do it 
all.” The fact that men denied that gender plays a role in attaining leadership/power positions 
may be explained by the fact that men are not able to recognize gender inequalities because they 
do not see their own gender as privileged (Acker, 2006). Nonetheless, these findings are 
concerning given that men need to be involved in the empowerment of women (Glinski et al., 
2018), because women cannot just create social change on their own through ‘willpower and 
desire’, it will require a societal change.  
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Change in gendered perceptions after the program 
The findings from this study also provided support that, through participation in the 
program, participants realized that although leadership roles and opportunities could be available 
for women, it is a process that will take time to change. Women have the inherent capacity to 
become leaders but women attaining leadership positions will require awareness-building in the 
larger society as well as challenging deeply ingrained gender stereotypes.  
Change in gendered perceptions of leadership. Participants stated that their 
perceptions of gender in relation to their roles as sport educators and coaches changed through 
participation in this program: “It did change the way I saw it.” Men and women participants 
talked about their change in gender perceptions after they saw women running the program. 
They shared that they expected men to be in charge: “I expected to see a U.S. male coach, but 
when I saw that they were women, I was surprised, I was very surprised”; and others noted how 
in Mexico it is rare to see women in charge: 
“I was surprised to see that, within the activities, in the field, that women come to the 
activities, explain the activities, and that there were not men involved as one is usually 
accustomed to seeing just men giving all the explanations of the activities.” 
Participant perceptions were consistent with social dynamics in Mexico where men primarily 
serve in leadership positions (Krys et al., 2017) and it is uncommon to see women occupying 
positions of power. For men, the fact that women led the activities compelled them to change 
their perception of gender: “Well, for me it changed my perception, because women gave the 
talks throughout most of the program”; and they recognized capacity of women to lead: “I also 
recognize that women are a leader in certain areas, that they are capable.” These findings are 
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important, because the achievement of gender equality must include men's recognition of 
inequalities, and desire to change their behaviors and attitudes (Glinski et al., 2018).  
Furthermore, for women participants, seeing women implement the program was 
empowering: 
“Well yes, the example of the coach [name], because she shows a lot of power, that is a 
lot of empowerment in front of many people, that is to say that she has achieved all these 
things, and it is also possible for us.”  
One of the main objectives for this program was to empower Mexican women and 
according to these findings, one of the ways in which this happened was through the presence of 
women in leadership positions. The presence of positive role models is one of the most powerful 
elements in changing aspirations and career choices of adolescent girls (Beaman et al., 2012). It 
is possible that participants will now act as positive role models for their women athletes and 
positively influence their development (Holt et al., 2017). 
Social change is a process. Gender stereotypes in Mexico are deeply rooted in a 
patriarchal society which makes it hard for women to rise to leadership positions (Krys et al., 
2017). Participants realized this and reflected on the fact that social change for women is an 
ongoing and long-term process. This change should start by increasing awareness, by 
challenging gender norms at home with younger children, when gender stereotypes are still 
forming (Olsson & Martiny, 2018), followed by adults/parents and then moving towards creating 
change in society.  
Participants shared that Mexican society is quite unaware of gender issues: “...in society 
there is still a lot of lack of awareness”; and since awareness is necessary for change (Ackerman, 
et al., 2018), it is crucial to start by making the Mexican population aware of existing gender 
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issues. Many statements supported the idea that this can start at home by discussing social 
barriers with family members: “Change can happen by talking and removing those barriers, 
talking about them at home, the same way that a boy can sweep, wash, cook and also the child 
can change...” Another participant shared the constant battle that she has with her father 
challenging his gendered views: 
“...I said "no" I don't know how to cook, I don't touch dishes at home, I'm a woman but I 
don't have a kitchen instruction and I can do everything, and he says, it's that you have to 
learn, you're going to get married, but I feel like I wasn't born to be locked up at home 
making food for a man, because men can also do it, so it's like I am always trying to go 
against him...” 
These quotes highlight the fact that gendered norms may be deeply ingrained in older 
generations. For social change to start, these beliefs and stereotypes must become dynamic and 
norms must be disrupted (Dugan, 2017), and one way to achieve this is by having honest and 
open conversations in which these beliefs are challenged (Stangor, 2000). Further, to increase the 
likelihood and sustainability of outcomes, both individual (i.e., family members), and systems 
(i.e., larger groups and communities) approaches to change are needed (Dixon et al., 2019). 
Participants acknowledged this by stating that creating change in society includes challenging 
gender stereotypes in their communities: “...change people’s idea that working in the house 
makes women better.” Given that gender stereotypes are linked to women’s roles and status in 
society, women need to become more visible in positions of authority, so that the stereotypes can 
change, becoming more favorable toward women (Carli, 2001). Therefore, increasing awareness, 
challenging gender norms and discussing societal barriers with family and community members 
is essential.  
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 Having conversations and going through a short-term program, may not be enough to 
create a sustainable change, given that beliefs and behaviors are deeply ingrained in Mexican 
culture. Throughout the interview, two group dynamics became clear. The first being that men 
sought out other men and supported each other with comments such as: “Yes, I agree, he has his 
point, which is also very good, because I have seen it.”, “Yes, in fact, I think he's a leader”, “I 
agree with my partner”, “and as my comrade said”, etc. This dynamic did not happen with 
women. The second noticeable group dynamic was the conformity of women to men in the same 
group by stating their point and then shifting back to agreeing with their men peers: “maybe it is 
hard, but as he says, if one has been filled with the strength to want to achieve your goals, now 
you can do it all.” These findings align with Mexican culture, since even though in Mexico 
women have more freedom than men regarding emotional expression, men are socialized to be in 
charge and to have the last word (Pick et al., 2006). Further, men tend to have more influence 
and power in group settings than women (Carli, 2001), and when a dominant position is stated, 
others will conform to the dominant position either to create harmony and share in the power 
or/and avoid conflict for fear of retaliation or loss of power (Wood & Eagly, 2012). Even though 
participants just went through a women’s empowerment program and completed several 
conversations and activities that talked about its importance, group dynamics still gave power to 
the men and women conformed to it. This is further support to the fact that social change is a 
process that takes time and conscious effort even among people who agree that a change is 
needed. 
4) How effective was the SCM as a model to ground the ‘Deporte y Cambio Social’ 
program?  
41 
Deporte y Cambio Social: Women’s empowerment SDP program  
In reference to the fourth research question, after conducting a deductive analysis, codes 
were spread across three higher order themes (i.e., individual values, group values, and societal 
values), seven middle order themes (i.e., consciousness of self, congruence, commitment, 
collaboration, common purpose, controversy with civility, and citizenship), and 80 lower order 
themes (see Table 4 for thematic map 4). Participants talked about different behaviors, attitudes 
and values that were present throughout this program.  
Individual Values 
Based on the SCM, individual values are those that an individual strives to develop and 
exhibit at the group level (HERI, 1996). Individual values are the behaviors, attitudes and values 
that participants mentioned when describing their experiences and learning outcomes of the 
program; they are grouped into: consciousness of self, congruence and commitment. As personal 
qualities that support group functioning, they are essential in leadership for social change 
(Komives & Wagner, 2016). 
Consciousness of self. Consciousness of self has been defined as “being aware of the 
beliefs, values, attitudes, and emotions that motivate one to take action” (Astin, 1996, p.6). 
Evaluation of participants' statements shows that throughout the program they were able to 
become aware of the values that they possess and those that they appreciate in others. 
Participants stated that to create change: “[one has to] have a very open mind and be aware of the 
situation.” This is important because to make a real, impactful and lasting change, becoming 
cognizant of one’s own beliefs and values is essential (Ackerman, 2018).  
Participants shared that the activities in the program allowed them to feel empowered, to 
increase their self-confidence: “...in this week I have changed a lot, it has given me more 
confidence to talk to people, more ease to be able to develop my ideas”, to become aware of their 
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beliefs and values, and to identify themselves as leaders: “I was one of those people who were 
leaders but didn't really know it.” They also reported that their emotional awareness increased 
and that by consciously deciding to be open-minded, they noticed a change in their perceptions 
of gender: “I also recognize that women are a leader in certain areas, that they are capable”, and 
leadership: “my perceptions [of leadership] did change.” These findings demonstrate the 
different ways participants were able to become aware of their own values, ideas, and 
perceptions throughout the program.  
Congruence. Congruence has been defined as “thinking, feeling, and behaving with 
consistency, genuineness, authenticity and honesty toward others” (Astin, 1996, p.6). Living a 
values congruent life is not only positively correlated with wellbeing, happiness, and life 
satisfaction (Shell, 2015) but also essential in leadership for social change (HERI, 1996). After 
the completion of the program, participants reflected on the importance of behaving congruently 
with their beliefs and values: “we don’t only have to say it but we have to do it, being consistent 
with what we say and what we do, in training as well as in our life.” The fact that participants 
were aware of this, is important because as teachers and coaches they are role models for their 
students/athletes (Holt at al., 2017) and are the ones that can shape the environment to cultivate 
socially desirable skills (Coakley, 2011). 
Participants also shared that they learned the importance of behaving congruently through 
conversations with their peers and program facilitators and by observing how the US party was 
modeling behaviors by having leaders who demonstrated and were engaged in all the activities: 
“I really valued that the teacher and the one who is also a director, they all enjoyed doing those 
games with us, and playing, and jumping...” This shows how the value of congruences was 
modeled by the leaders and observed and embraced by the participants for their personal benefit 
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and as a reflection to consciously behave congruently with their teams and athletes. The fact that 
participants reflected on the value of congruence, especially when working with their athletes, 
gives support to the decision to utilize a train-the-trainer approach (Conroy & Coatsworth, 2006) 
based on the increased likelihood of implementation and possible sustainability.  
Commitment. Commitment has been defined as “the psychic energy that motivates the 
individual to serve and that drives the collective effort” (Astin, 1996, p.6). Commitment not only 
to the outcome but also to the process, is essential for social change, given that it can increase the 
likelihood of success, especially in the face of barriers or setbacks (HERI, 1996).  
Even though participants acknowledged that skill acquisition takes practice, that results 
are not immediate, and that people in leadership positions need to be constantly learning: “A 
leader must be in constant change, in constant learning, and constant growth as a person.” They 
were also able to reflect on their own responsibility as individuals and professionals: “...to be 
able to teach [values] and the responsibility we have as professionals, as future professionals is 
high” and recognized the need to increase awareness in other people to create change. 
Participants’ recognition of their role as teachers/coaches, increased their awareness of the 
importance of taking responsibility and committing to initiate social change. The fact that 
participants in this program recognized the value of commitment is important given that 
commitment to social change can enable individuals to identify and actively combat gender 
discrimination (Moradi, 2012), given that there is a positive relationship between committing to 
social change and ending gender inequality (Watson & Grotewiel, 2016).  
Although it may be tempting and sometimes helpful to encourage women to embrace less 
traditional feminine gender roles and commit to social change, it is very important that this 
suggestion aligns with their cultural values (Yoder et al., 2012). Until recently, in Mexico, 
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exercise and sport were reserved for men (Delgado, 1999). However, it was not until 1988 when 
people realized that sport and physical activity are important for the psychological, physical, and 
social development of all children that the Mexican government required physical education to 
be included in school curricula (Secretaría de Educación Pública, 2013). Currently, gender 
equality is required in all programs organized by the CONADE, and the National System of 
Physical Culture and Sports (SINADE) is responsible for creating strategies to ensure that these 
programs benefit Mexican men and women equally (Villanueva & Luevano, 2016).  
Group Values 
Based on the SCM, group values are expressed and practiced in a group setting and are 
reflected in collaboration that affects positive social change and in the group interactions that 
promote collective leadership (HERI, 1996). With group values, individuals maximize their 
skills and perspectives to create solutions and actions together (Komives & Wagner, 2016). 
These are grouped into: collaboration, common purpose and controversy with civility. 
Collaboration. Collaboration has been defined as “work with others in a common effort” 
(Astin, 1996, p.6). Collaboration helps build the processes, relationships, skills and culture 
necessary for ongoing transformation and social change (Parker, et al., 2006). Participants in this 
program recognized that to successfully complete their goals, collaboration was needed: “my 
greatest learning was working as a team.” Several participants talked about the ways in which 
they were able to build connections with people from the US and with other participants from 
Mexico throughout the program: “I met people, I would have never come close to, or talk to.” 
Participants mentioned that this program allowed them to create personal connections and build 
relationships that focused on collaboration, communication, teamwork, adaptability, 
encouragement and respect. Participants also shared that they learned about people management: 
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“we saw another side of management, dealing with people, dealing with students, and it gave us 
the ease that we can relate to them”; and the importance of establishing a good relationship with 
their athletes to work together and achieve their common goals.  
According to the SCM, leadership is a collaborative approach, therefore the value of 
collaboration throughout this program was crucial on many different levels (i.e., planning, 
implementation and evaluation). More importantly, participants were able to recognize the value 
of collaboration not only while completing the program activities but also in their jobs and when 
initiating social change. The fact that men and women participants recognized the importance of 
collaboration is very important, given that the creation of social change, requires men and 
women working together towards the same goal (Glinski et al., 2018).  
Common Purpose. Common purpose has been defined as “work with shared aims and 
values” (Astin, 1996, p.6). A compelling and deeply held common purpose is the motivating 
force for leadership (Hickman & Sorenson, 2013). Participants reflected on the importance of 
having a shared purpose, not only to complete the activities in the program, but also when 
working with their own athletes/teams: “be very clear about your objectives, because if not you 
are going to take the group without any direction.” Other participants echoed this by talking 
about the value of having a clear vision on and off the field.  
Having a common purpose when participating in sports or being part of a sport team 
allows individuals to direct their attention, efforts and persistence towards the same goal, 
increasing the likelihood of success. Participants also recognized that sport can be a powerful 
tool: “the sport itself teaches us the value of justice, the value of loyalty, of companionship, it is 
the pure essence of sport”; which brings people together for the greater good.  
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Social change requires collaboration, and collaboration requires having a common 
purpose. A shared purpose does not only propel the group to the highest level of commitment, 
innovation and success (Hickman & Sorenson, 2013); but it can also help generate the elevated 
levels of trust that social change requires. Therefore, the fact that participants talked about the 
importance of having a common purpose means that they are aware that they will have to work 
together towards the goal of creating social change. 
Controversy with civility. Controversy with civility has been defined as “willingness to 
hear each other's views and the exercise of restraint in criticizing the views and actions of others” 
(Astin, 1996, p.6). When working with others, differences in viewpoints are inevitable (Komives 
& Wagner, 2016), therefore knowing how to act in those situations can make a big difference. 
Participants shared that they greatly valued that different perspectives were welcomed, and that 
everyone was free to express themselves: ”you gave us the guidance and let us do and undo, you 
never imposed anything, you explained what to do and we were there, you let us express 
ourselves and you learned and we also learned.” 
 Participants noted that to be successful in the program activities, they had to be 
empathetic and tolerant towards each other: “We had to tolerate each other's differences in order 
to work well.” Further, after recognizing their own biases towards women and leadership, 
participants agreed that things have to change, and concluded that this must include discussions 
about social barriers, and by challenging gender norms and stereotypes within their families and 
larger society: “Change can happen by talking and removing those barriers, talking about them at 
home, also, the same way that a boy can sweep, wash, cook and also the child can change...”. To 
create social change related to women empowerment, having discussions of how to appropriately 
deal with controversy when it arises and building tolerance to others’ perspectives is critical. 
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This aligns with the SCM which states that when working as a group, controversy is inevitable 
but can also lead to new solutions to problems, especially when occurring in an atmosphere of 
civility, collaboration and common purpose (HERI, 1996). Given that Mexican culture is 
collectivist and focuses on maintaining good interpersonal relationships and working together to 
achieve common goals (Howell et al., 2007), it was not surprising that participants were able to 
recognize and enact group values. 
Societal Values 
A commitment to social change connects individuals and their collaborative groups to 
their communities. Societal values highlight the broader context within which groups organize 
and through which people are connected in the community. Citizenship is the only value in this 
dimension and recognizes that members of society have responsibilities as citizens (HERI, 
1996). 
Citizenship. Citizenship has been defined as “the process whereby the individual and the 
collaborative group become responsibly connected to the community and the society through the 
leadership development activity” (Astin, 1996, p.7). Based on participant responses, they 
recognized the value of citizenship by acknowledging the need to be able to cooperate, work 
together, and coexist with different entities to be of service to others: “I also think that is very 
important that we all work together, and I think that coexistence in the work team is very 
important to achieve our objectives to change.” The importance of these findings lies on the fact 
that social change requires a previous understanding of citizenship, by recognizing that 
successful democracy involves individual responsibility and rights, while connecting the group 
to the larger community (Komives & Wagner, 2016). More specifically, to empower women in 
Mexico, it is imperative that men and women take a systems approach to social change and 
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recognize the importance of individually doing their part while working together as a community 
towards the bigger goal (Dixon, et al., 2019). 
Change is the eighth value of the SCM, and it is also known as the ‘hub’ or the ‘ultimate 
goal’. As noted above, participants identified all seven values of the SCM at different stages of 
the program. Some of them were present during the implementation of the activities and the 
debriefs/reflections afterwards, some others were present through the behaviors of the people 
implementing the program, and others were developed naturally through the interactions between 
people. According to HERI (1996), change is created by the interaction between the other seven 
values, therefore it is inferred that change was also present in this program.  
The SCM was developed in the United States by the Higher Education Research Institute 
(1996), and previous studies have shown its applicability to cross-cultural contexts given its 
theoretical consistency with transformational leadership (Kezar, 2008). Others who have 
researched the applicability of the SCM in Mexico have found that based on the cultural values 
of collectivism, supportiveness and reflective process, the SCM strongly resonates with Mexican 
values (Komives & Wagner, 2016). 
Utilizing a deductive approach to data analysis, it was clear that participants were able to 
identify different components of the program (i.e., activities, behaviors, interactions, etc.) that 
directly related to all seven of the SCM values. Participants were also able to make connections 
between the seven values and the eighth value (and ultimate goal- change), when linking them to 
gender inequality issues that need to change in Mexico. Previous literature states that there is no 
consensus within the SDP field in terms of the most effective (or one singular overarching) 
theoretical underpinnings (Whitley et al., 2019). Extant literature also supports that the SCM 
offers a framework for facilitating the change process no matter the group or aims of the group 
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(Komives & Wagner, 2016). Further, the utility of the framework has proven to be helpful in the 
US and Mexican context (Read et al., 2016).  
Given the fact that participants in this program were able to identify SCM-related and 
non SCM-related values as program outcomes while increasing their knowledge and desire to 
create social change in the benefit of Mexican women, it can be concluded that the SCM is a 
useful model to emphasize leadership and gender empowerment in Mexico. The utility of the 
SCM within the sport context is under explored and provides opportunity for further research. 
The focus of this dissertation was not to evaluate the SCM as an effective model to ground all 
SDP programs, but as a model for sport-based programs that focus on the empowerment and 
leadership of women in Mexico. The findings from this dissertation suggest that the SCM may 
be a valid and effective model for the aforementioned purposes.  
Practical Implications 
The findings in this dissertation support several of the foundational elements of SDP 
programming such as: the use of sport as an engaging means to initiate change (Kaufman, et al., 
2013), the inclusion of participants during all stages of the program (Hartmann & Kwauk, 2011), 
the use of a train-the-trainer approach to increase reach and sustainability (Sugden, 2006), the 
use of women leaders as role models for participants (Beaman et al., 2012), and the need for 
longer programming (Schulenkorf, 2012). However, findings in this dissertation also shine light 
to the importance of a methodology that interweaves theory and practice to keep participants 
engaged, helps retain information, and reduces the gap between theory and practice that is often 
present (Arnold & Silliman, 2017). It also supports the importance of making sure that the 
material feels useful to the participants, given that transfer is more likely to happen if they find 
the program content meaningful and useful for real-world situations (Jacobs & Wright, 2018).  
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Further, although participants stated that their perceptions of gender changed after the 
program, there was still a gender dynamic of men aligning with men, and women deferring to 
men. This points to the fact that social change takes time and that changes need to be made in 
program design, by creating programming that occurs at all levels of society. Additionally, given 
that participants recognized that leaders aren’t always born, and that women can also develop 
into leaders, now the focus should be shifted to the environment, which must change to be able 
to support leadership development for women. One way of doing this is by increasing 
programming that emphasizes the benefits of androgynous leadership skills (Blake-Beard, et al., 
2020), especially in settings such as physical education and sports that are traditionally 
dominated by men.  
Findings in this dissertation also suggest that many people are unaware of the inequality 
in access to opportunities between men and women when trying to reach leadership positions in 
Mexico (McKinsey, 2014). Therefore, future programming can benefit from focusing on 
increasing community members’ awareness of these inequalities. Along the same lines, there are 
several barriers (i.e., Human capital, leadership style/approach, stereotypes and biases) that need 
to be overcome to support women’s empowerment. Future research/programming can focus on 
reasons and possible solutions for the fact that women are underrepresented at all levels of the 
corporate ladder (Bolio et al., 2018); by increasing awareness of the immense benefits of 
adopting an androgynous leadership style (Blake-Beard, et al., 2020); by continuing to have 
conversations and programs that focus on ceasing gender stereotypes and biases against Mexican 
women; and by disrupting normativity, attending to power, and cultivating agency in women 
(Dugan, 2017). 
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Findings of this dissertation suggest that the SCM can be an effective model to ground 
SDP programs that focus on leadership and empowerment of women in Mexico. Even though the 
SCM was developed in the United States, the SCM’s framework facilitated the change process in 
the Mexican community given that its values align with the Mexican cultural values (Howell, 
2007; Dugan, 2011). Practitioners may intervene by creating SCM-grounded sport programming 
with coaches who work with younger children, at the age where gendered stereotypes are still 
forming (Olsson & Martiny, 2018), so that the impact can be stronger and more sustainable. 
Creating programming that involves and educates parents of the importance of gender equality, 
resources, and possible ways of supporting younger generations, while creating strong 
relationships, may be an efficient way to enhance change from a systems perspective. These 
suggestions align with other researchers who state the importance of working in collaboration 
with other stakeholders (i.e., schools, coaches, families, etc.) to achieve positive changes at 
multiple levels (Whitley, et al., 2018).  
Limitations and Future Directions 
 Although participants reported having an overall good experience in the program, 
undergoing different forms of empowerment, and having changed their previously held beliefs 
related to leadership and gender, there were three main limitations related to data collection and 
analysis in this program. The first limitation was the short duration of the program, as a one-
week project may not have exposed participants to the topic for a long enough time to create 
lasting change given that gender differences and stereotypes are quite strong within Mexican 
adults. Previous programs that have utilized sport as a vehicle for change have varied in length, 
with some lasting as little as 12 days and others lasting as long as five years (Baker et al., 2015). 
Future programming would benefit from a longer implementation period, and by incorporating 
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follow-up interventions or continuous contact with participants, as these actions may help to 
increase the likelihood of positive sustainable changes (Schulenkorf, 2012). 
The second limitation is twofold: 1) the cultural dynamics of a US group and Mexican 
group and the inherent power dynamics could have influenced the participants’ responses; and 2) 
the two researchers who conducted the focus groups interviews were also involved in the design 
and implementation of the program and are authors of this manuscript. Researchers were aware 
of these limitations before the interviews were conducted and told participants that they could be 
as open and honest as possible. However, given that both researchers were able to form 
relationships with the participants during the program, there is a potential that a response bias 
may have impacted the participants answers to the interview questions (Huberman et al., 2014).  
The third limitation was that the only way in which data was gathered for this study was 
through focus groups interviews. Future evaluation could benefit from utilizing different means 
of data collection (i.e.: observations, video recordings, individual interviews, student learning 
quizzes, etc.) to allow for data triangulation and generating more robust findings.  
Despite these limitations, this dissertation provided preliminary support for using the 
SCM in the design and implementation of a sport-based women’s empowerment and leadership 
program in Mexico. The current study identified that the SCM-values are consistent with the 
values of the Mexican culture, which allowed for a smooth program implementation from a 
cultural standpoint. Further the empowering feelings, and changes in perceptions of leadership 
and gender associated with participation in this program can be relevant to help the Mexican 
community take a step towards gender equality. However, future explorations of program design 
elements and possible participants that can contribute to a sustainable social change in relation to 
Mexican women are needed.  
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Roth, A., & Basow, S. A. (2004). Femininity, sports, and feminism: Developing a theory of 
physical liberation. Journal of Sport and Social Issues, 28(3), 245-265. 
Saavedra, M. (2005). Women, sport and development. International Platform on Sport and 
Development. 
Saavedra, M. (2009). Dilemmas and opportunities in gender and sport-in-development. In Sport 
and International Development (pp. 124-155). Palgrave Macmillan, London. 
Saldaña, J. (2013). The coding manual for qualitative researchers (2nd ed.). Sage Publications 
Inc. https://us.sagepub.com/en-us/nam/the-coding-manual-for-qualitative-
researchers/book243616  
Sale, J. E. M., Lohfeld, L. H., & Brazil, K. (2002). Revisiting the quantitative-qualitatative 
debate: Implications for mixed-method research. Quality and Quantity, 36, 43–53. 
Schulenkorf, N. (2012). Sustainable community development through sport and events: A 
conceptual framework for sport-for-development projects. Sport management review, 
15(1), 1-12. 
Schulenkorf, N., Sherry, E., & Rowe, K. (2016). Sport for development: An integrated literature 
review. Journal of Sport Management, 30(1), 22-39. 
Secretaria de Educacion Publica (SEP) (2013) Sistema de Consulta Interactivo de Estadísticas 
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Tables 
Table 1 
Thematic map- Research question 1 
Higher Order 
Themes Middle Order Themes Lower Order Themes 





Theory and practice 
Program format Methodology Engagement of activities  
  Involvement of leadership 
  Different perspectives welcomed  




  Applicability of activities as a coach  





 Communication  
  Teamwork  
  Controversy with civility  
  Commitment  
 Values Open mindedness  
  Coexistence 
  Collaboration  
Outcomes of program  Service to others  
  Common purpose  
  Adaptability  
  Roles of values in sport 
 
 
People from other cultures  
 Relationships People around us  
  With athletes  
  Individual and professional responsibility 
 
Role of sport and coaches in social 
change Using sport for greater good 
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Follow up interventions  Connect in the future 
Program Suggestions More time  Practice an implement learnings 
 More participants  Interested participants 
   
 
Table 2 
Thematic map- Research question 2 
Higher Order 
Themes Middle Order Themes Lower Order Themes 
 Reaffirming and broadening definition  Open-mindedness 
  Trust and building relationships  
 
Leadership is a process  
Constant learning  
  Importance of followers  
  Developed at home 
 
 People management  
  Adaptability  
  make others feel equal  
  Encouragement  




  Holistic  
  Integrity  
  Respect  
  Empathy  
  Collaborative  
 Leadership style Ascribed vs Achieved  
 
 
Directive vs Participative  
 Sport for leadership development  Build connections with others using sport  
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Table 3 
Thematic map- Research question 3 
Higher Order Themes Middle Order Themes Lower Order Themes 
  Men have more opportunities  
 Leadership is inherently masculine Men are born leaders  
 
 
Leadership characteristics are gendered  
   
 
 
Women have to work hard  
  Women must earn respect  
 Women are not inherent leaders Judgement of women leaders  
  Women always questioned  
  Prove themselves  
Gendered perceptions of leadership in Mexico  Women have to be helped by men  
   
  Machismo 
  Gender norms 
 
Societal barriers for women 
Traditional roles  
  Stereotypes  
  Generational transmission of gender norms 
  Male dominated domains in sport  
   
 
No influence of gender in leadership  
Male privilege 
  Individual motivation vs societal barriers 
   
  Previous expectations of men  
 
Change in gendered perceptions of leadership 
Changed perception of gender  
Change in gendered perceptions after program 
 Recognition of women’s capacity  
  Empowering for other women  
   
 
Social change is a process 
Starts at home 
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Table 4 




Themes Lower Order Themes 
   
  Self confidence 
 
 Interest in values 
 Consciousness of self Self-identification as a leader 
 
 
Broadening leadership definition 
  Open mindedness 
  Emotional awareness 
   
Individual Congruence Leading by example 
  Integrity 
  Modeling behaviors for athletes 
  Demonstrative 
   
  Professional responsibility 
  Constant learning  
 
Commitment  
Skill acquisition takes practice  
  Not immediate results 
  Responsibility 
  Increasing awareness 
   
   
Societal Citizenship 
Coexisting 
  Service to others  
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  Relationship with Americans 
  Communication 
  Teamwork 
  People around us 
  People management  
 Collaboration Adaptability 
  Relationship with athletes 
 
 
Creating personal connections 
  Confidence and building relationships 
 
 Encouragement  
  Respect 
  Build connections with others using sport  
  Tolerance  
   
Group  Common purpose  
  Clear vision 
  Desire for change  
 
Common purpose 
Importance of followers 
  Sports for greater good 
  How to create a culture with the team 
  Power of sports 
   
  Previous expectations of men 
 
 
Recognition of women’s capacity 
 Controversy with Civility Empathy 
  Different perspectives welcomed 
  Discuss social barriers 
  Challenging gender norms 








Deporte y Cambio Social: Women’s empowerment SDP program  
Appendices 
Appendix A 
Extended Literature Review 
Gender describes the socially-constructed responsibilities and roles that societies find 
adequate for men and women (WHO, 2019). Gender equality refers to “men and women having 
equal power and equal opportunities for financial independence, education, and personal 
development” (UNFPA, 2019, para. 3). Gender inequality is a significant global issue with 
women facing discrimination in social, economic, political, and cultural dimensions. Women 
have less access to basic and higher education, less political representation and greater health and 
safety risks. This is why the United Nations Sustainable Development goals for 2030 include 
goals specific to gender equality (e.g. providing women equal access to respectable jobs, 
education, political representation and healthcare; and creating new laws and regulations to 
protect women from discrimination and violence) since there is currently no country in which 
gender equality exists, and Mexico is no exception. Mexico is ranked as the second lowest 
country in the world in labor force participation, income and wages disparity specific to women 
(Gender Gap Report, 2019). Further, violence against women in Mexico is alarming, during the 
first four months of 2019 there were 1199 feminicides, with an average of 10 Mexican women 
murdered every day (SESNSP, 2019). The cultural norms in Mexico (e.g.: machismo and 
differences of roles and values between genders) play a primordial role in violence against 
women. Despite the many efforts and programming developed by the Mexican government and 
different organizations to address this issue, large gender gaps still exist. Programs that address 
the gender inequality situation mainly focus on providing women with education, networking 
opportunities, and skill building. Although some programs identify themselves as successful, 
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they lack objective program evaluations and are not theoretically grounded. These programs are 
also often criticized for being scarce and lacking engagement. Sport has been shown to be an 
engaging and inclusive means to help initiate social change around the world. 
Despite the fact that the use of sport has shown promise in addressing some of these 
issues in other parts of the world, very few programs conducted in Mexico utilize sport as a 
vehicle for change. In the past, formal exercise was not part of the Mexican culture for women. 
However, people have realized the importance of being physically active and the positive impact 
that sport can have on children’s psychological, physical, and social development. Therefore, the 
Mexican government required Physical Education to be included in the school curricula 
(Secretaría de Educación Pública, 2013). Even though it has been a constant battle for women to 
find equality in the sport environment, nowadays, gender equality is required in all the programs 
organized by the CONADE, and the National System of Physical Culture and Sports (SINADE) 
is responsible to create strategies so that these programs can benefit Mexican boys and men, girls 
and women equally (Villanueva & Luevano, 2016).  
Sport for Development and Peace (SDP) programs incorporate sport and non-sport 
related activities in a holistic manner in order to address a social issue. Many different types of 
SDP programs have been implemented, varying in type of sport, setting, participants, countries, 
communities and goals. Existing research in this area has provided support for the potential 
positive outcomes that come out of these projects. However, SDP programs are often criticized 
because they lack a theoretical foundation and an objective program evaluation. This is an issue 
since evidence suggests that both of these components are necessary to guide behavior change 
and to increase the likelihood of outcome sustainability.  
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This dissertation will first aim to give an overview of gender inequality at the global 
level, pointing out the major issues that women around the world are facing, and the steps that 
different countries are taking to address this problem. Next, this research process will focus on 
one area of the world, Mexico, and therefore, this review will focus on the evidence of the 
situation in which Mexican women are living; presenting statistics and examples that represent 
the way in which Mexican women are experiencing discrimination. Further, it will critically 
examine the different programs in Mexico that intend to help empower women, illustrating their 
strengths and weaknesses. It will then address the benefits that Sport for Development programs 
can provide, while also presenting the criticisms and the most important elements to keep in 
consideration when implementing an SDP program. In addition, this review will include 
information about the theories that have primarily been used during the development and 
implementation of SDP programs. Finally, this review will conclude by examining the 
supporting literature for the use of the Social Change Model to ground a sport-based program 
with the goal of empowering women in Mexico. 
Gender Inequality Globally 
Gender inequality is a significant global problem (UNWOMEN, 2016). Gender 
discrimination is pervasive across different demographics, cultures, and geographical locations; 
girls and women face a disproportionate number of life challenges that decrease their chances of 
reaching their full potential (UN SDG, 2019). These inequalities also prevent them from helping 
create more equitable societies and sustainable development within their communities (Women 
Win, 2015). Gender describes the “socially-constructed roles and responsibilities that societies 
consider appropriate for men and women” (WHO, 2019). These roles and responsibilities can 
differ depending on the culture. Gender is present in societies in many forms including the way 
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in which organizations are structured, who holds power in different relations, and the behaviors 
that are accepted or discouraged for different people (Riley, 1997).  
Gender equality refers to “men and women having equal power and equal opportunities 
for financial independence, education, and personal development” (UNFPA, 2019, para. 3). 
Gender inequality is a critical issue across the world, and it is widespread in all cultures (Bayhe, 
2016). According to the Global Gender Gap Report (2019), every country has different levels of 
gender inequality (with women being in the disadvantaged position), and currently, there is no 
country in which gender equality is present. The main areas in which gender inequalities are 
present tend to be in economic participation, access to education and basic needs, political 
representation, health and safety (UN SDG, 2019). Gender inequality is a very prevalent issue 
around the world, hence the UN Sustainable Development Goals for 2030 include goals specific 
to gender equality. Although governments are working to alleviate such problems, the gender 
gap is still very prevalent in many regions of the world (Bayeh, 2016) and some believe that it 
will take more than 100 years to reach gender equality given the disparity between men and 
women in the workplace, their representation in politics and the inequalities when accessing 
health and education (World’s Economic Forum, 2018). 
According to the Sustainable Development Goals (SDG) Gender Index (2019), Chad, 
Congo, Yemen, Niger and Mauritania are the lowest ranked countries on the gender equality 
index. These countries are facing extreme poverty and they do not have the resources needed to 
provide the services necessary to promote and protect women’s rights. On the other hand, 
Denmark, Finland, Sweden, Norway and the Netherlands are the countries that score the highest. 
These countries have successfully supported women and their empowerment not only on an 
individual basis (by helping them build skills that enhance their self-confidence and willingness 
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to participate in leadership positions) but also at the systems level (by creating policies, allowing 
women to participate in politics, attain education and have equal access to resources, health and 
security). Other countries such as Albania, Spain, Ethiopia, Mali and Mexico in recent years 
have made progress towards closing the gender gap but are still working to find more and better 
strategies to enhance women’s empowerment and make the gender gap smaller (Global Gender 
Gap Report, 2019). According to Hargreaves (1995) empowerment is the process by which 
people gain power over their lives, and women’s empowerment is the process in which women 
are able to do things and for themselves. 
Although 50% of the world’s population consists of women, only 1% of the world’s 
wealth belongs to women (Peace Corps, 2019). There are approximately 750 million girls 
worldwide who get married before turning 18 years old (UN SDG, 2019) and at least 200 million 
have experienced female genital mutilation (UN SDG, 2019). Approximately 25% of girls in 
underdeveloped countries do not go to school (The World Bank, 2019). There are 18 countries in 
the world where males are allowed to decide if their wives work or not. In 39 countries boys and 
girls have different rights to inherit family wealth. One in five girls/women worldwide have 
suffered from some sort of violence (physical or sexual) in the last year, and in many countries 
there are no laws that protect them from this type of violence (UN SDG, 2019). Forty eight 
percent of married women are not allowed to decide if they want to have sexual relations, use 
contraceptives or receive medical assistance (UN SDG, 2019). The political representation of 
women across the world in national parliaments is 23.7% (UNWOMEN, 2019). Globally even 
though women do 80% of farm work, they only own 13% of the land, and in some places, 
women do not have the rights to own land, inherit property or obtain access to credit (UNDP, 
2019). Additionally, according to a study conducted in Bangladesh with 2016 children, ranging 
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from 6-60 months of age, being a female was statistically significantly correlated to 
malnourishment (X2=11.99, p<.001) (Choudhury et al., 2000). 
According to the United Nations and the Sustainable Development Goals (2019), in order 
to achieve gender equality, discrimination against women and girls should be eliminated, 
trafficking and sexual violence should stop. Every country needs to allow and promote access to 
sexual and reproductive health, create reforms to ensure same rights for men and women, and 
adopt and strengthen clear policies in support of gender equality (UN SDG, 2019)  
After conducting a mixed methods systematic review of 12 databases from 1984-2014 
that included 29 different countries, Kagesten et al., (2016) stated that gender inequalities are 
reinforced during adolescence. Parents and peers are central in shaping these attitudes and 
beliefs. Researchers concluded that programs that focus on gender inequality need to move 
beyond addressing only individual females and target their partners and communities. In order to 
achieve gender equality, it is imperative that not only women but also men are aware of the 
importance of making a change and are committed to making it happen (Glinski et al., 2018).  
The factors needed to achieve women’s empowerment are access to education, health, 
resources, land and employment (Grown et al., 2005); as well as strategies that help women 
increase their self-esteem, confidence, autonomy and participation in society (Fiedrich et al., 
2003). Another way in which women’s empowerment can be advanced is through the 
development of leadership skills (Sperandio, 2009). As Mukherji and Jain (2009) stated, 
empowerment is not only about giving resources to a target group and expecting their situation to 
be improved, but also to help them recognize their potential and ways to exploit it. Through their 
case study about a young Indian woman who became a leader in her society, Mukherji and Jain 
(2009) realized that transformational leadership is essential in the process of women’s 
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empowerment, and empowerment was needed to create change in a community with limited 
resources. Further, Shidiye (2013) found that the lack of women’s empowerment is a significant 
reason why women are less likely to venture into leadership positions; and stated the importance 
of women being socially empowered to change the attitudes they have about themselves and be 
willing to assume leadership positions. The empowerment of women will likely result in having 
more women in power and in leadership positions, having more and better resources for 
development, and breaking down the glass ceiling for girls and other women (Beaman et al, 
2012). Additionally, after using cross-country and panel regressions with data stemming from 
1960-1992 in Africa, South Asia, the Middle East, and North Africa, Klasen (2000), found that 
gender inequality in education and employment have a significant negative (R2=.41, p<.001) 
impact on economic development and growth. Furthermore, empowering women can help in the 
achievement of sustainable development (UNFPA, 2019), and it can serve as a powerful strategy 
for achieving other Millennium Development Goals (WHO, 2019).  
Gender Inequality in Mexico 
In 2018, Mexico was one of the five most improved countries in the overall gender index 
(which includes the gaps between women and men in: 1) Economic participation and 
opportunity, 2) Educational attainment, 3) Health and survival and 4) Political Empowerment), 
closing its gender gap by 3.4% points compared to its results from 2017 (Global Gender Gap 
Report, 2019). Borraz and Lopez- Cordova (2007) analyzed household survey data across all 
Mexican states from 1996-2002 and found out that there is a positive relationship between the 
states that are more globalized and strongly linked to the world economy, and the number of 
work opportunities available for women (R2=.398, p<.05). The authors concluded that becoming 
more globalized and increasing job opportunities for females is helping to decrease gender 
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inequalities in the workplace. However, beyond these positive changes toward gender equality, 
notable gender gaps still remain. Mexico still faces economic, social, and cultural disparities and 
high levels of discrimination mainly against girls, women, and indigenous people (USAID, 
2019). Mexico scored below average in the Economic Opportunity and Participation for Women 
sub-index, and it is also the second-lowest country in labor force participation of women. Only 
47% of women are engaged in the labor market, 36% of women work hard to obtain senior 
positions, 26.4% of them work part-time, and they continue to spend three times as much time as 
men on unpaid household care activities (Global Gender Gap Report, 2019). Further, Mexico is 
one of four countries where income disparities among genders remain wide, as women’s wages 
are on average 50% of those of men, and on average women’s income is 54% of men’s income. 
These statistics clearly show how women are less valued than men in the workplace.  
In addition, harassment of women in Mexico and “machismo” are very prevalent. Stevens 
(1973) defines machismo as “exaggerated aggressiveness and intransigence in male-to-male 
relationships and arrogance and sexual aggression in male-to-female relationships” (p. 315). The 
amount and type of violence that women experience in Mexico is alarming (Revord, 2017). 
According to the United Nations (2018), Mexico is ranked among the most violent countries for 
women in the world. According to the National System of Statistics and Geographic Information 
(INEGI, 2003), 96 out of a 100 victims of violence are women. Further, 47% of women over the 
age of 15 years have experienced domestic violence, and 63% of women have experienced street 
violence and abuse by criminal groups. The Executive Secretariat of the National Public Security 
System (SESNSP) (2019), also reports that 3,578 femicides have occurred in Mexico during the 
past 5 years. Camacho (2005) conducted an in-depth analysis of poor migrant women in the 
denationalized city of Ciudad Juarez- Chihuahua, Mexico. Results describe the brutalization and 
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murder of Mexican girls and women. She stated that within the past 10 years there have been 370 
women murdered, 137 sexually assaulted, and 600 women have disappeared; and that many of 
these cases are related to the political issues that started since the Border Industrialization 
Program was initiated.  
Further, data from INEGI (2017) shows that in Mexico City, 90% of reported sexual 
crimes are against women, 20% of these are against girls under 12 years old, and in the majority 
of domestic violence cases, males (boyfriends or husbands) are the main aggressors. After 
conducting 159 in-depth interviews with women (aged 18 or older) of Mexican descent, 
researchers concluded that men are more likely to abuse their wives when: 1) there is a change in 
gender role behaviors and expectations; 2) there is financial distress; and/or 3) the husband tries 
to keep control and male dominance over the family (Morash et al., 2000). Results of this study 
suggest that in order to decrease abuse in the household, not only empowerment to women but 
also a change in culture-specific beliefs of male supremacy are essential. Additionally, despite 
the existence of laws that protect women from these types of actions, there have not been a lot of 
improvements, in fact, cultural norms play a primordial role in violence against women (Pick et 
al., 2006). 
Mexican Women and Cultural Modes of Empowerment 
In every society around the world, people grow up with predefined concepts, paradigms 
and beliefs, and think of them as unchangeable and unquestionable because they have been 
transmitted generation after generation through their culture (Anzaldua, 1999). Culture is largely 
molded by the people in power (i.e., men); they make the laws and social rules and the rest of the 
people (i.e., women) obey them. 
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Mexican culture maintains that women are subservient to men, and it expects them to 
show more commitment and acceptance to the value system than men (Anzaldua, 1999; Pick et 
al, 2006). Early on, men are taught that they are supposed to be the decision makers, to be the 
economic providers, and to show no emotions (Pick et al., 2006). Further, the culture of 
machismo instigates a feeling of entitlement with respect to the power that men can utilize 
(explicitly and implicitly) to make decisions regarding the frequency of sex, where and how to 
spend the money and house-hold choices (Pick et al., 2006; Ortega et al., 2006). 
Within this value system, women are supposed to be uneducated, not too smart, not 
outspoken, and not too independent (Navarro, 2014). Women are made to feel like a 
disappointment or a failure if they don’t get married and have kids (Anzaldua, 1999). Women’s 
main responsibilities are to take care of the kids, the house, and keep their husbands happy. 
Women have more freedom than men regarding emotional expression, it is acceptable for them 
to cry and express feelings and weakness (Pick et al., 2006). Women are told to be good girls, to 
respect and obey men, to be selfless and humble (Pick et al., 2006). These beliefs are 
continuously reinforced through Mexican archetypes such as bed night stories for kids (e.g.: La 
Llorona), Catholic figures (e.g.: La Virgen de Guadalupe), native healers (e.g.: curanderas), 
historic characters in Mexican history (La Malinche), etc (Navarro, 2014). 
In the Mexican culture, the hierarchical structure states that the man is entitled to have 
control over the rest by any means necessary (including violence) (Straus et al, 1980). Women 
are at the bottom of the hierarchy, one degree above the deviants. Respect is reserved for, and 
given to, those in power in the community (e.g.: grandparents, fathers, bosses, etc). In this way, 
the hierarchies and social categories can be maintained (Navarro, 2014). The Mexican culture 
puts a lot of emphasis and value on family relationships. The wellbeing of the family and the 
84 
Deporte y Cambio Social: Women’s empowerment SDP program  
community is more important than the wellbeing of the individual. The person exists first as kin 
(e.g., sister, father, aunt, cousin, etc.) and last as self (Anzaldua, 1999). 
Mexican culture professes to protect women by keeping them in very rigid and defined 
roles and condemning them if they do not adhere to them (Anzaldua & Moraga,1984; Ortega, 
2015). If a woman rebels, she is a bad woman, and is considered a shame for her family and 
society; therefore, to avoid rejection, many people conform to the values of this culture 
(Anzaldua, 1999; Navarro 2014). For Mexican women, there used to be only three ways out of 
their houses: to become a nun, a prostitute, or a mother (Anzaldua, 1999). Today, some women 
have one more option, to enter the world by having an education, a career and becoming 
independent. 
Throughout the years there have always been women who have not agreed with the rules 
and roles that were set for them, and who have tried to abolish the machismo within their 
community (Ortega, 2015). Some of the cultural modes of empowerment in the past have been 
writing articles, books, poems, testimonials and autobiographies. However, it is not always safe 
to speak up, and there is a serious cost for being a visible woman, an activist. Many women who 
had testified about the indisputable daily threat to women, have experienced premature and 
violent deaths (Ortega, 2015). Resisting the global patriarchy could mean asking for trouble.  
To date, Mexico has signed many different treaties (e.g.: In 1979 - ‘Convention on the 
Elimination of All forms of discrimination Against Women’ (CEDAW), in 2014-2018 - 
‘Comprehensive Program to Prevent, Deal, Sanction and Eradicate Violence against Women’ 
(PIPASEVM)), and created laws (e.g.: in 2007- General Law on Women’s Access to a Life Free 
of Violence (LGAMVLV), in 2009-2012- Law of Prevention and Sanction of Trafficking in 
Persons (LPSTP)) to eliminate violence against Women. Unfortunately there is little evidence of 
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the effectiveness of these laws and treaties (Villanueva & Luevano, 2016). Now, women are able 
to stand up and talk about violence against women in a different way (Harp, 2018). As an 
example, ‘Ni Una Menos’ (‘Not one [woman] less’) is a feminist movement that advocates to 
stop violence against women. In 2016, people were mobilized through online social media (e.g.: 
Facebook and Twitter), #NiUnaMenos became the hashtag accompanying the protests in 
Mexico, Argentina, Chile, Brazil, Peru and other countries where women occupied the streets 
(Harp, 2018). 
 In order to generate societal change in Mexico, it is not enough to only create policies 
against violence and gender equality (Pick et al, 2006) it is also imperative that both men and 
women are engaged in these efforts (Glinski et al., 2018). Education, skill building, leadership 
training, encouragement and emotional support are all good ways in which women can start 
believing in themselves, in what they are capable of doing, and start acting upon it (Vargas, 
2018; Revord, 2017). Further, males can help by being true allies (in women’s empowerment), 
gatekeepers (by helping women access essential resources to their empowerment), and/or 
stakeholders (taking into consideration resistance of social and cultural norms and creating 
interventions that help women’s empowerment) (Glinski et al., 2018). Clearly, there is a need for 
programs and policies that involve men, women, and the community in general to support the 
development and empowerment of Mexican women, so that they can become leaders within their 
communities and serve as role models for younger generations.  
Mexican Women and Sport 
Cultural norms determine what is considered valuable and acceptable for girls and 
women in a given society (Ordorica, 2005). In the Mexican culture, having a solid body and 
eating well is considered important for women, because it is believed that that way, they will be 
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able to carry the burden of being a good mother, wife, child-bearer and God follower (Delgado, 
1999). Mexican culture assesses femininity focused on proper behavior rather than appearance, 
therefore having a larger body type is accepted (Delgado, 1999).  
For women, formal exercise was not part of the culture, since it was believed that 
exercise happens while the women is cleaning, taking care of the children, and cooking 
(Delgado, 1999; Alvarez, 1989). For some time, society did not think that sport and physical 
activity participation could be conducive for the development for young women, therefore it was 
not attractive nor acceptable for them to participate in sports (Ordorica, 2005); and those who 
decided to participate in sport and physical activity, were faced with prejudice and discrimination 
(Aybar, 2008; Comisión Nacional de Cultura Física y Deporte, 2005).  
In the second decade of the 20th century the Mexican government became involved in the 
promotion and organization of physical education and sport. The National Commission of Sport 
was created in 1988, to promote enjoyment for sport and physical culture. Since that time, 
women have faced several challenges to expand their participation in sports (Villanueva & 
Luevano, 2016). At the beginning women were encouraged to participate in female-only sports, 
those ones that focused on cooperation rather than competition and aggression (Roth & Basow, 
2004). Thanks to several initiatives and protests, this situation has slowly shifted given some 
changes in the social structure of sports (Villanueva & Luevano, 2016). 
Once people realized that sports and physical activity is extremely necessary for the 
psychological, physical, and social development of children, the Mexican government required 
Physical Education to be included in the school curricula (Secretaría de Educación Pública, 
2013). In 2014, the National Program for Physical Culture and Sport was in charge of creating 
programs to increase the participation and physical culture in Mexico. Because of this, the 
87 
Deporte y Cambio Social: Women’s empowerment SDP program  
infrastructures and facilities for practicing sports are becoming more popular. Nowadays, gender 
equality is required in all the programs organized by the CONADE, and the National System of 
Physical Culture and Sports (SINADE) is responsible to create strategies so that these programs 
can benefit Mexican boys and men, girls and women equally (Villanueva & Luevano, 2016). 
From 1932 (Los Angeles) and 2012 (London), 1448 men and 291 have participated in Olympic 
Games (CONADE, 2015).  
Despite the advances in society, Mexican women are still in a disadvantaged position in 
comparison to men. This is why groups of women (nationally and internationally) stand in 
solidarity to continue fighting against the constant violence, violation of human rights, lack of 
opportunities, etc (Villanueva & Luevano, 2016).  
Women’s Empowerment Programs in Mexico 
 To address the issues and challenges facing women in Mexico, the Mexican government 
allocated 10 million dollars of funding to the Instituto Nacional de las Mujeres (Women’s 
National Institute) to be distributed between more than 100 initiatives and programming that 
promotes gender equality and women’s empowerment (INMUJERES, 2020). These programs 
and initiatives focus on violence against women, women’s safety, economic and financial 
equality, health, and the creation of legislation that protects women. Examples of these programs 
are “Mi Voz es Proigualdad”, “Empoderamiento Económico de las Mujeres: Caminos hacia la 
Autonomía”, “Envejecimiento digno” and “Cambio Cultural por la Igualdad y la No Violencia.” 
Even though the federal government is funding these types of programs, there is limited 
information about what these programs entail, and there is no evidence that they are serving most 
Mexican women or achieving their goals. 
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There are other organizations and institutions that have created programs that aim to 
empower girls and women in Mexican society. These programs do this through education, skills 
building, policymaking, and/or the use of sports. The following two examples are programs that 
contribute to the empowerment of Mexican women through education and skills building. 
‘Promoting Women’s Economic Empowerment in Mexico’ was a two-day program developed 
and implemented in 2016 by the U.S. Chamber of Commerce and the American Chamber of 
Commerce in Mexico. This program’s focus was on promoting women’s entrepreneurship by 
supporting the development and growth of female-owned businesses. Attendees were able to 
explore the global private sector’s economic empowerment efforts in Mexico, discuss present 
and future challenges and opportunities for Mexican business-women, learn from others, and 
collaborate with peers on strategies focused on helping Mexican women and their companies 
(Mohiduddin, 2016). This program provided Mexican businesswomen knowledge, and 
connections to help them expand their base of suppliers, consumers and productive workers. 
However, this program only lasted two days, and did not include any policy change or 
sustainable initiatives that focused on helping women get jobs or attain leadership positions.  
In 2015, the US-Mexico Foundation (USMF) created a mentoring program for science, 
technology, engineering and mathematics (STEM) fields, directed towards young women in 
Mexico called ‘Empowering the future generation of Mexican female leaders’. The USMF 
designed the program in collaboration with several Mexican institutions (SEP, UNAM, BUAP, 
UDLAP, INAOE) and professors from U.S. institutions (the Massachusetts Institute of 
Technology (MIT) and Columbia University). Girls from low-income communities who attended 
public high schools and lived in rural areas were the participants in this five-year program. This 
program consisted of one-on-one mentoring in STEM related fields, social get-togethers, field 
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trips and a summer camp when graduating from the program. This program’s aim was to 
empower women and youth through traditional skills-based education, by increasing their self-
esteem, academic confidence, and encouraging them to become professionals in STEM related 
fields (Vargas, 2018). This program was well structured, as it enhanced the communication and 
interaction between teachers from the USA and Mexican students throughout all five years and 
had a long-term plan for sustainability. According to Vargas (2018), the outcomes of this 
program include: a) witnessing an increase in the participants’ self- esteem, confidence and 
motivation, and b) knowing that 100% of the participants who graduated from high school are 
currently attending college and 85% of them are studying STEM related careers.  
The following examples are two of the very few programs that have focused on the 
empowerment of Mexican women using sports. ‘She Wins Mexico’ is a program developed in 
2015 by Cecilia Vales whose goal was to empower women through education and sports. This 
program is funded by a combination of Mexican and US entities (i.e., University of Tennessee, 
Education USA, US Embassy- Mexico, Universidad Iberoamericana, CONADE, ESPNW, and 
Acciona). This non-profit program utilizes soccer to teach girls life skills and empower them to 
become leaders with the intention of achieving gender equality. ‘She Wins Mexico’ has several 
sport academies that give women a safe space to learn about themselves and others through 
playing soccer. They also provide workshops where they explain to the girls how to use their 
sport skills in their professional careers. According to Vales (2019), this program also helps 
create partnerships between universities from Mexico and the United States in order to build 
bridges and provide better opportunities for everyone involved. However, so far, no outcome 
evaluation has been conducted. This program is well funded, and since it is structured so that the 
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girls can come back year after year, the likelihood of creating a positive impact on the 
participants is high.  
‘Fut sin Genero’ (Soccer without Gender) is a movement led by Paola Kuri and its goal is 
to break stereotypes and help more women participate in sports, particularly in gendered sports 
such as soccer. It also has the objective of creating gender equality and increasing diversity and 
freedom of expression. ‘Fut sin Genero’ has created spaces for women and young girls to play 
soccer with other girls, developed soccer tournaments (where the winning teams receive college 
scholarships), and created the first professional female soccer league in Mexico (allowing any 
girl/woman who wants to play, to have a space to do so). ‘Fut sin Genero’ has been growing over 
the past 4 years, and now brands such as Aeromexico, American Express, Domino’s Pizza, 
Spalding, Gatorade, Dove, Corona and Nike are all supporting and sponsoring this movement 
(Kuri, 2019). This program is well promoted throughout Mexico. With gender equality rising as 
a prevalent issue in the country, many companies are overtly showing their support, and 
consequently more people are talking about gender equality and the role that women play in 
Mexican society. 
 ‘Promoting Women’s Economic Empowerment in Mexico’ (Mohiuddin, 2016) , 
‘Empowering the future generation of Mexican Female leaders’ (Vargas, 2018), ‘She Wins 
Mexico’ (Vales, 2015) and ‘Fut sin Genero’ (Kuri, 2019) are examples of programs and 
initiatives that have the goal of supporting the empowerment of women and helping close the 
gender gap in Mexico. Even though these programs identify themselves as successful and have 
been able to provide hope and optimism, none of them have a strong theoretical foundation nor 
an objective program evaluation. A strong theoretical foundation is needed to effectively guide 
behavioral change and identify the factors contributing to that change, in order to continue to 
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expand it to more people and make the change sustainable. Having an objective program 
evaluation is also imperative since one of the biggest criticisms of SDP programs is that they 
lack empirical evaluations and rely on anecdotal evidence, which limits not only their credibility 
but also the ability to pinpoint the factors that led to change (Hayhurst et al., 2011). 
Women’s Empowerment through Sport 
Researchers suggest that engaging in sport and physical activity brings positive 
outcomes. Some state that sport has the capacity to exhibit and develop individual strengths and 
abilities (Right to Play, 2008). For many people, sport can represent a space where equality, 
freedom and means for empowerment can be experienced (United Nations, 2005). As Saavedra 
(2009) suggests, based on a case study of a Kenyan organization that uses soccer to work with 
girls and women, according to participants, sport and physical activity can increase women’s 
self-esteem and confidence, and it may be an appropriate context for women’s development and 
empowerment. Further, qualitative evidence from an in-depth case study of the New York Gaelic 
Athletic Association (NYGAA), showed that while participating in sports, women can learn 
leadership skills and develop social networks that can impact other areas of their lives (Brady, 
2005). Additionally, in their study, researchers used the perspective of a local healthcare worker 
to describe the problems with HIV/AIDS in Attawapiskat First Nation, Canada. Researchers state 
that sport can provide a platform for people to focus on their health, well-being and the 
development of healthy living habits that can provide greater safety and control over their bodies 
and lives (Nicholls & Giles, 2007). Furthermore, Pfister (2006) conducted research with women 
in Tehran who stated that being physically active was positively related to their well-being and 
physical health. This is supported by research conducted with Muslim women in Egypt who state 
that their involvement in sports has been imperative for their well-being, fitness and health 
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(Walseth & Fasting, 2004). Additionally, Richman and Shaffer (2000) surveyed 220 college-
aged females (M=19.65 years old), to assess the relationship between participating in physical 
activity and self-esteem. Results showed that women who had participated in sports or physical 
activity before attending college, scored significantly higher in their perceived self-worth, self-
esteem and self-empowerment (R^2=.55, p < 0.0001) than those who did not participate in sports 
before college. Further, Young (1997) interviewed 60 professional female hockey players and 
found that their participation in sports was related to their confidence, self-esteem and body 
image. Lastly, researchers state that sport can be a stage where gender norms are challenged and 
gender equality and respect for women are heightened (Right to Play, 2008; Larkin et al, 2007; 
Saavedra, 2005) 
While sport may appear to be a good way to empower women, organized physical 
activity could also be said to disempower them. Sport can make women feel inadequate and it 
can convince them that their bodies are deficient and in need of re-working (Bradshaw, 2002). 
Research studies have examined how sport can enhance body image problems in girls and 
women. James (2000) conducted a qualitative study with (N=28) 15-16 year-old girls who swim. 
He conducted four focus groups and individual interviews, asking these girls about their 
experiences while swimming. Results showed that participants were highly conscious of their 
appearances, the way they were presenting themselves, and they constantly thought that someone 
else was critically observing their bodies, which led them to have a continuous feeling of 
embarrassment. In addition, Slater and Tiggemann (2011), conducted a study with 714 (382 boys 
and 332 girls) 12-16 year-old, Australian students, who completed a questionnaire that included 
four questions that addressed teasing while being physically active the Self-Objectification 
Questionnaire (Noll & Frederickson, 1998), the Body Shame Scale (McKinley & Hyde, 1996), 
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the Appearance Anxiety Scale (Dion et al., 1990) and the Eating Disorder Inventory (Garner et 
al., 1983). Researchers found that girls presented with significantly higher levels than boys in 
being teased: 1) based on their physical appearance (t (701)=2.32, p<0.05), 2) for being 
uncoordinated (t (698)=2.45, p<.05), and 3) with comments related to weight and/or size (t 
(702)=2.26, p<0.05). Results also showed that girls who exercised at a gym had significantly 
higher scores in appearance anxiety (F(1,254)=3.99, p<0.05), body shame (F(1, 253)=7.28, 
p<0.01), and drive for thinness, (F(1,254)=6.38, p<0.05), than girls who did not exercise. 
Additionally, Engel (1994) surveyed 200 English girls (12-16-year-old) and results showed that 
adolescence is the time when femininity is most valuable and being engaged in sports is 
perceived as antagonistic since it goes against the traditional feminine stereotypes. 
 Even though there are clear benefits from participating in sports and physical activity, 
there can also be negative consequences (especially for girls and women) that can arise. Holt, 
Sehn, Spence, Newton, and Ball (2012) conducted interviews with eight teachers and 59 students 
and found that sport itself does not lead to positive youth development; the structure and content 
of programming that uses physical activity and sport has to be intentionally designed because 
they can promote or impede youth development. Furthermore, it is imperative that when 
addressing women’s empowerment through sport, the interventions are thoughtfully designed so 
that power dynamics are not reinforced (Women Win, 2015). Sport programs that focus on 
empowering women should also keep in mind women’s safety, prejudice and misconceptions 
related to women in sports, body image concerns, religion, and other issues surrounding gender 
and sexuality norms in that particular community (Saavedra, 2005; Women Win, 2015).  
Sport for Development and Peace 
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According to Right to Play International (2008), sport for development and peace (SDP) 
refers to “the international use of sport, physical activity and play to attain specific development 
and peace objectives” (p.1). Others define sport for development as “the use of sport to exert a 
positive influence on public health, the socialization of children, youth and adults, the social 
inclusion of the disadvantaged, the economic development of regions and states, and on fostering 
intercultural exchanges and conflict resolution” (Lyras & Peachey, 2011, p. 311). Over the past 
20 years, entities such as universities, high schools, non-governmental organizations, 
international organizations, governments, UN agencies and sport federations have increased their 
participation in the ‘international movement of Sport for Development and Peace’ (Kidd, 2008). 
SDP programs aim to achieve specific development and peace goals, which are often associated 
with Millennium Development Goals (MDGs). The eight MDGs are: “1) Eradicating extreme 
poverty and hunger, 2) Achieving universal primary education, 3) Promoting gender equality and 
empowering women, 4) Reducing child mortality, 5) Improving maternal health, 6) Combating 
HIV and AIDS, malaria, and other diseases, 7) Ensuring environmental sustainability and 8) 
Developing a global partnership for development” (WHO, MDG, 2015, p.1). As evidenced by 
the MDG’s, the overall goal of SDP programs is to facilitate both individual and societal change 
by designing sport-based programs where participants are capable of transferring the knowledge 
and skills gained through the use of physical activity into their local and distant societies 
(Kaufman and Wolff, 2010). SDP programs often seek to attain these goals by combining 
physical activity and sport with other non-sport activities, in a holistic manner (Right to Play 
International, 2008). 
SDP programs often aim to accomplish MDGs and have been used to support a range of 
outcomes such as the promotion of health, prevention of diseases, inclusion of people with 
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disabilities, prevention of conflict and crime, increase of education, reduction of risks, increase 
of youth development and the promotion of gender equality (Right to Play, 2008; Coalter, 2010; 
Kidd 2008; Hartmann & Kwauk, 2011). SDP programs have been implemented around the 
world, including in both developed and undeveloped countries (Cárdenas, 2013). Even though 
gender has not been a theme that is well represented in the SDP literature (Schulenkorf et al., 
2016), researchers suggest that when young women are the focus of development programming, 
they are able to bring financial, social, and cultural shifts and improvements not only to their 
own families but also to the society around them (Brady, 2005; Pelak, 2005). 
Several researchers report having successful outcomes after the implementation of SDP 
programs. For example, Pedersen and Seidman (2004) conducted a study where they surveyed 
247 adolescent females from poor urban areas and diverse racial backgrounds. They found that 
there is a significant (p<.001) positive relationship between the sports successes of early 
adolescents and the self-esteem of middle adolescents (η2=.26). These results indicate that team 
sports achievement is a promising way to increase girls’ self- esteem. In the USA, Hayden and 
colleagues (2012) implemented a school-based life skills program that used physical activity 
with 63, 9-12th grade students for one year. Researchers noted that the students perceived 
increased effort in the classroom and in physical activities, and they presented with an increased 
sense of belonging and positive communication with teachers and classmates. Participants also 
improved their development in the sport context in areas such as leadership, empowerment, 
boundaries and risk taking.  
Additionally, Madsen and colleagues (2011) conducted a quasi-experimental study 
gathering information from 158 low income schools (94 schools implemented a physical activity 
and youth development school-based program; 64 schools were the untreated control group) for 
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six years (2001-2007). The researchers reported data from 13,109 fifth grade students who took 
part in a school-based program that implemented playground sports, games, and increased 
physical activity opportunities in the classroom. All students completed the California Healthy 
Kids Survey (CHKS), and data was analyzed using repeated measures within schools. 
Researchers stated that students who took part in the physical activity and youth development 
school-based programs reported a small but clinically meaningful increase every year in their 
problem solving skills (r=0.028, [0.0001, 0.056], p<.05), participation in school (r=0.024, 
[0.001, 0.051], p<.05) and goal aspirations (r=.007, [0.001, 0.018], p<.05). Researchers also 
concluded that although low-income school students showed a steady decline in protective 
factors year after year, participation in programs that encourage physical activity, helped regulate 
students’ emotional and wellbeing declines 
Other researchers from Colombia and the Philippines collaborated in the SDP project 
named “Goles por la Paz” (Goals for Peace). This project not only included soccer but also 
artistic activities and seminars that encouraged and empowered youth to increase peace in their 
communities (Cárdenas, 2012). Researchers stated that participants showed an improvement in 
their interactions with others, in their capacities to include everyone (regardless of gender) and in 
their leadership skills (Cárdenas, 2012). Baker and his colleagues (2018) also had positive results 
after the implementation of a SDP program with nine groups of 150 participants, (throughout 
five years) from Latin America and the Caribbean. The researchers collected pre- and post-
surveys from 143 participants. The surveys included demographic items, prompts that addressed 
the program objectives (learn about the American society and culture, build partnerships for the 
future, improve leadership skills, facilitate positive change in their communities through sports), 
and open-ended questions regarding their familiarity to specific aspects of the program. Results 
97 
Deporte y Cambio Social: Women’s empowerment SDP program  
suggested that positive changes happened across all the program objectives, with an effect size of 
1.43. Further, results of the qualitative interviews suggested that participants reported more 
awareness of the United States, their culture, their people, their sports and their willingness to 
have future interactions after taking part in their program.  
Further, Hayhurst and colleagues (2014) conducted an ethnographic study in Winita, 
Uganda that included observations and in-depth interviews with 11 Ugandan women, aged 16-18 
years-old, who took part in a martial arts based sport gender and development program, offered 
by a southern non-governmental organization (SNGO) that protects girls and women from 
gender-based and domestic violence. Researchers found that the participation of women in this 
program was useful to them while the program was ongoing, however outside of the program 
they were faced with questions and challenges based on the cultural and gender norms for 
females in Uganda. Researchers concluded that when conducting gender programming, it is 
essential to keep in consideration the social and cultural implications of empowering one gender 
and excluding the other. One of their recommendations for future female empowerment 
programming was to include both genders, since in order to create societal change, everyone is 
needed. 
Other projects have used soccer to address social conflicts between Palestinians and 
Israelis (Sugden, 2006), physical activity to combat HIV in Zambia (Banda, et al., 2008), and 
sports to overcome traumatic experiences in Switzerland (Gschwend & Selvaranju, 2007). These 
three projects had mixed results, one stating that if programs are intentionally designed and 
competently managed, they can make a moderate contribution to promoting conflict resolution, 
and peaceful living (Sugden, 2006). Others added that for an SDP program to be effective, 
cooperation and partnership with other NGO’s and funding sources must occur (Banda, et al.,, 
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2008). The third study concluded that using SDP programs to address post-disaster situations is 
under-researched and results are very specific and therefore, not generalizable (Gschwend & 
Selvaranju, 2007).  
SDP programs have become increasingly popular in recent years and while most of them 
report having successful outcomes (e.g., increased self- esteem in girls (Pedersen & Siedman, 
2004), an increased sense of belonging and positive communication with others (Hayden et al., 
2012), increase in problem solving skills and better regulation of students’ emotional and 
wellbeing declines (Madsen et al., 2011), and increase in leadership skills (Cardenas, 2012)), 
positive outcomes do not always happen. In fact, other researchers give suggestions for future 
SDP programs (e.g., taking into consideration the cultural implications of empowering one 
gender and excluding the other (Hayhurst et al., 2014), and the importance of programs being 
intentionally designed and competently managed (Sugden, 2006)). 
SDP Program Considerations 
SDP interventions can have positive outcomes, however these effects do not happen 
automatically. To improve the likelihood of positive outcomes in SDP interventions, these 
interventions must be intentionally designed (Cárdenas, 2013). Researchers focusing on SDP 
programs suggest that to increase their likelihood of impact and sustainability of change, several 
elements need to be taken into account. These elements of SDP programs include the creation of 
environments conducive to change, inclusion of participants during all stages (development, 
implementation and evaluation) of the program, adopting both an individual and a systems 
approach to change, the implementation of systematic evaluation, cultural considerations, and 
theoretical foundation (Dixon, et al., 2019; Lyras & Peachy, 2011). 
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Creating an environment where the participants feel safe and respect each other, and 
where self-efficacy, cross-cultural dialogue, cooperation, and collective social responsibility are 
promoted is imperative to even begin talking about change (Dixon, et al., 2019). Researchers 
state that sport does not automatically result in positive changes related to larger societal issues 
(e.g., gender inequality, health issues, poverty) (Dixon et al., 2019). Furthermore, those gaps and 
issues can be reinforced if SDP programs are not intentionally designed. One way to avoid 
reinforcing negative aspects of society is by including participants during all stages 
(development, implementation, evaluation) of the program (Lyras & Peachy, 2011). The 
continuous involvement of participants will ensure that the program is addressing an issue that is 
prevalent and relevant for the community, to build local capacity, to increase their accountability, 
and that way seek sustainability through collaboration (Right to Play, 2008).  
Researchers suggest that practitioners consider addressing the societal issue from both the 
individual and the community level (i.e. a systems-level approach) in order to increase the 
likelihood for sustainable change (Hartmann & Kwauk, 2011). Changing individuals’ attitudes, 
perceptions and values in a society in which the attitudes, beliefs, values, behaviors and norms 
do not support the change, is not sufficient on its own. Therefore, when trying to create change, 
it is imperative to also address the norms and values of the community. Taking into consideration 
the community’s resources (or lack thereof), participants’ access to sport facilities, means of 
transportation, societal policies, and cultural limitations is essential for the program to be 
successful (International Platform of Sport and Development, 2017). Further, researchers state 
that it is indispensable to include a systematic evaluation (based on quantifiable data rather than 
anecdotal evidence) of the program’s outcomes and change sustainability, so that there is 
evidence that the skills gained through physical activity are successfully transferred to other 
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areas of the participants’ lives for a prolonged amount of time (Dixon et al, 2019; Coalter 2010, 
Lyras, 2007; Lyras & Peachey, 2011; Kidd, 2008; Levermore, 2011).  
When conducting an SDP program, it is important that cultural differences are 
acknowledged and respected. Involving people from the targeted culture during the development 
of the program and becoming aware of cultural differences and similarities between both 
countries can be advantageous (Lyras & Peachey, 2011). Considering the ethnicity, gender, age, 
socioeconomic status and background of the participants as well as of the people implementing 
the program is imperative. In order to address this issue, several SDP programs have used a train-
the-trainer approach (Blom, et al., 2015; Conroy & Coatsworth, 2006; Smith et al, 1995; Sugden, 
2006). SDP literature identifies several reasons why training coaches to implement SDP 
programs can be highly effective. Leaders, coaches, and/or educators are central to the delivery 
of the program since they serve as mentors and role models for values, attitudes and behaviors 
(Coalter, 2010; Levermore, 2009). Coaches are known as the gatekeepers of sport experiences 
since they are the ones in charge of creating the sport environment for the athletes (Conroy & 
Coatsworth, 2006). Research suggests that with training, coaches can more effectively create 
positive sport environments and have more meaningful interactions with the athletes, which 
supports their psychosocial development (Smith et al., 1995; Conroy & Coatsworth, 2006). To 
support this statement, Blom and colleagues (2015) developed a train-the-trainer model based on 
the Sport for Development Theory (SFDT), where (n=115) Jordanian coaches were taught how 
to implement citizenship and peace-building skills in their coaching, in order to develop a 
positive environment for the participants. Coaches reported feeling more comfortable and able to 
implement those skills when working with male and female athletes after participating in the 
training.  
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Using a train-the-trainer model can also be beneficial because as Conroy and Coatsworth 
(2006) state, coaches are the ones that have the most sustained interactions with athletes since 
they are in constant and direct contact with them. They are also well respected and considered 
the experts, and therefore, participants are more likely to listen, learn, and implement the skills 
taught by them (Conroy & Coatsworth, 2006). Additionally, when researchers use sport as a 
means to teach, and they have little to no knowledge about the sport, the connection between 
sport and the theoretical lesson is weakened (Cárdenas, 2013).Therefore, as Hellison (2011) 
states it is important that those lessons are taught by coaches who are competent in the sport. 
Lastly, another benefit of using a train-the-trainer model is that there is a higher possibility of 
sustainable learning outcomes even after the program is over (Conroy & Coatsworth, 2006).  
For better outcomes and effectiveness of SDP programs, researchers suggest that these 
programs are grounded in theory (Dixon et al, 2019). This consideration is two-fold: As a way to 
explain how and why behavioral change will occur; and intentionally combining theory and 
practical sessions as a more powerful learning strategy (Hartmann, 2003; Lyras & Peachey, 
2011). According to previous research, Positive Youth Development (PYD), Social Capital and 
Sport for Development Theory are three theoretical frameworks commonly used to ground SDP 
programs (Schulenkorf et al, 2016). 
Positive Youth Development (PYD) targets the adolescence period of development (from 
11-21 years old). One of its main objectives is to help youth engage with their communities, 
peers, schools and families; and develop positive relationships to feel supported and more 
confident to expand upon their strengths (IWGYP, 2013). Researchers that have used PYD 
reported having positive outcomes such as improvements in participants’ emotional competence 
and greater self control (Greenberg & Kushe, 1997); increase in social competence (Battistich et 
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al., 1996), increase in participants’ parental bonding and communication (Hawkins et al., 2008), 
and decreased alcohol and drug use (Prado et al., 2007; Wolchik et al., 2007). Agans and 
Geldhof‘s (2012) study demonstrated that the 710 adolescents who engaged in PYD athletic 
programs scored significantly higher (p<.05) in outcomes related to the connection, confidence, 
caring and character subscales of the Positive Youth Development (PYD) questionnaire in 
comparison to youth who did not take part in those athletic activities. Additionally, Brunelle, and 
colleagues (2007), conducted a study where students (n=100) who participated in a golf, 
community service, and life skills program completed a pre- and post-survey which included the 
Social and Personal Responsibility Scale, the Goal Self-efficacy Scale, the Social Interest Scale, 
the Goal Knowledge Scale, the Social Desirability Scale, and the Personal Reactivity Index. The 
researchers stated that after conducting several regression analyses, results showed that the 
participants who took part in the program scored significantly higher in prosocial values (e.g.: 
social responsibility (F (1,81) = 15.06, p<.001), social interest (F (1,86) = 6.964, p<.01), and 
goal knowledge (F (1,91 = 3.80, p<.05)) than those who did not take part in the program.  
Although several sport and physical activity-based programs designed for youth are 
developed following PYD guidelines, there is considerable variation in the application of this 
framework (Arnold & Silliman, 2017). Holt and colleagues (2012) conducted interviews with 
eight teachers and 59 students and found that sport itself does not lead to positive youth 
development and therefore it is essential to consider the structure and content of programming 
that uses physical activity and sport because they can promote or impede their development. 
Further, as Arnold (2015) stated, one of the biggest concerns with the development, 
implementation and evaluation of PYD programs is the adequate translation of framework into 
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practice. The gap between the theory and practice in youth development programs can be 
inconsistent and sometimes flawed (Arnold & Silliman, 2017).  
The second theory most commonly used in SDP programs is the Social Capital 
framework which is defined by Baum and his colleagues in 2000 as “the building of healthy 
communities through collective, mutually beneficial interactions and accomplishments, 
particularly those demonstrated through social and civic participation” (Australian Bureau of 
Statistics, 2002, p. 3). This approach has been used regularly in the development of SDP 
programs. Schulenkorf, Thomson, and Schlenker (2011) conducted 35 in-depth interviews with 
Muslim, Tamil, Sinhalese and international stakeholders after an intercommunity sporting event 
in Sri Lanka, and concluded that sporting events can be a source of socialization, increased trust, 
reciprocity, solidarity, and networking. However, the researchers also suggested that in order to 
be successful in creating change, not only sports but also political, social, and educational 
reforms are needed. Further, Sherry (2010) conducted in-depth interviews with the eight 
Australian ‘Street Socceroos’ players before and after the Australian Homeless World Cup. 
Participants ranged from 22-55 years old, they all dealt with addictions, disabilities, mental 
illnesses, and/or family problems, and in the last 24 months they all had been homeless. 
Researchers found that according to participants, playing soccer, and being part of something 
bigger (e.g. World Cup) led them to personal benefits and extensive social capital outcomes (e.g. 
being physically active, increased self-esteem, and sense of belonging). Even though Social 
Capital theory has been widely utilized to ground SDP programs, Bjørnskov and Mannemar 
Sønderskov (2013) argue that it is ambiguous and it is not generalizable to other settings. After 
failing four (two at the individual and two at the aggregate level) different analyses for 
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unidimensionality, the authors concluded that the social capital concept is too broad and not 
empirically supported.  
A third theory used to ground SDP programs is the Sport for Development Theory 
(SFDT). This theory was specifically developed to address the gap between theory and practice 
in SDP programs. SFDT takes an interdisciplinary approach and outlines several key constructs 
and programmatic guidelines to help increase the understanding and implementation of 
successful and sustainable SDP programs (Hancock et al., 2013). It consists of five different 
components: organization, education, physical activity and sport, cultural enhancement, and 
assessment (Lyras, 2007). These factors focus on the program’s process, content and outcomes, 
and they help explain, describe and predict how sport influences social change. SFDT trusts that 
the integration of sport, cultural enrichment activities, and global citizenship education can 
increase the likelihood of personal development and social change (Lyras & Peachey, 2011). 
SFDT emphasizes the importance of: a) reflecting cultural needs of the community, b) increasing 
engagement and sustaining participation, c) promoting organizational change, and d) 
implementing long and short term objective evaluations. This theory is based on the assumption 
that the constructs and guidelines should not be utilized as a rigid guideline, but instead should 
be adapted to fit the needs and conditions of the participants and their community (Lyras & 
Peachey, 2011). SFDT has been used as a tool for the Development Global Initiative (SFDGI) 
which examines different SDP programs around the world (Hancock et al.., 2013). Programs are 
assessed in five different components (assessment, organizational, sport/physical activity, 
educational and cultural components), afterwards recommendations and suggestions are made 
for future SDP research and practice.  
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Even though there are several theories that can inform SDP programs, there is no 
consensus on a comprehensive theory that should be used (Whitley et al., 2019). In fact, there is 
a lot of variation between theories, models and concepts used to inform and/or ground SDP 
programs (Whitley et al., 2019). SDP programs are often criticized for their lack of rigor and 
quality of the evidence (Dixon et al., 2019). Therefore, there is a continuous need to explore the 
merits of different grounding frameworks as the foundation for SDP programs. Fostering social 
change by empowering women, emphasizing female leadership development, and coming closer 
to achieving gender equality entails a specific type of leadership approach. It requires an 
approach to leadership that takes into consideration both the individual and the system/society in 
which the individual will be empowered.  
Theoretical Framework - Social Change Model 
The Social Change Model (SCM) of Leadership Development (Higher Education 
Research Institute, HERI, 1996) developed in the US, is a model for leadership development and 
change that focuses on the development of leadership at the individual and societal levels. This 
model views leadership as “a purposeful, collaborative, values-based process that results in a 
positive social change” (Komives & Wagner, 2016, p.wii). The SCM assumes that leadership is a 
cooperative process; it emphasizes collaboration with the community involved to avoid 
imposition of one’s views or position on another. This model is values-based and is inclusive to 
all people, since the assumption is that the engagement of the community can be a strong way to 
create change. In other words, the SCM is rooted in the idea that a democratic process is most 
likely to foster change and leadership development (Dugan & Komives, 2007).  
 The SCM is divided into three major value areas: Individual values, group values, and 
community/society values. These three value areas include other values (citizenship 
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(community); controversy with civility, collaboration and common purpose (group); and 
congruence, consciousness of self, and commitment (individual)). Change is the ultimate goal 
and therefore it gives a meaning and purpose to all the other values (Komives & Wagner, 2016). 
Individual values: Starting with the self allows individuals to identify their values and 
role in the social change process. Individual values include three specific values: (1) 
Consciousness of Self - explores the personal emotions, beliefs, attitudes and values; (2) 
Congruence- requires that one behaves in accordance with their personal beliefs, values, 
emotions, and attitudes; and (3) Commitment- addresses personal passion, energy and 
investment towards action for change. 
Group Values: Individuals often find themselves as members of groups or teams within a 
larger community. Group values also involve three specific core values: (1) Collaboration- 
combines the efforts of each individual capitalizing on the diversity and individual strengths. 
Here the value is placed on building relationships, trust, and problem-solving skills; (2) Common 
purpose- builds on the element of collaboration to establish a shared vision for social change; (3) 
Controversy with Civility- recognizes that differences exist within groups, and that diversity of 
thoughts can often lead to creative solutions. Navigating through differences requires open, 
critical, and civil discourse. 
Society/Community Values: Social change is a result of collective action among 
individuals and groups toward a larger social purpose. The core value of Society/Community is 
Citizenship. This value shows when one recognizes the responsibility they have to the greater 
society/community. This implies more than membership, but rather action in the change process.  
The SCM was developed mainly for college students. It reflects the idea that leadership 
can be learned, it is recreational, change directed, and is a transformative process (Rost,1993). 
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Service, citizenship, equality, personal empowerment, social justice, self-knowledge and 
collaboration are universal values that are continuously present in this model (Dugan, 2006). 
This is the most utilized model of leadership development in colleges (Dugan, et al., 2014; 
Owen, 2012). The SCM has been used throughout the years by multiple researchers and 
practitioners who are interested in leadership development in diverse settings such as colleges, 
nursing schools, hospitals, and educational settings (Komives & Wagner, 2016; Dugan, 2006; 
Buschlen & Dvorak, 2011).  
Read and her colleagues (2016) conducted pilot research with 17 junior and senior 
underrepresented and under-resourced nursing students that utilized the SCM as a framework to 
instigate change and leadership. The extracurricular program increased the number of 
sociocultural conversations, mentoring relationships, membership in different organizations, and 
community service activities that the students would engage in throughout the length of the 
program. Researchers administered the Socially Responsible Leadership Scale (SRLS), which is 
an instrument developed by Tyree (1998) that measures the outcomes of the eight SCM values 
on a 5-point Likert scale. Results showed that no significant differences existed in this small 
sample, so the authors decided to conduct follow-up focus group interviews. Participants stated 
that becoming a socially responsible nurse leader is a long-term commitment, and that the 
program’s experiences increased their appreciation of the importance of leadership features. The 
researchers concluded that change is a long-term process that starts with awareness, and that 
leadership skills can be learned and increased in a nursing program and maintained throughout 
one’s life. This study provides some evidence to suggest that self-awareness was increased, and 
that it is possible that longer-term studies or follow up may be needed to enhance or sustain 
effects when implementing SCM programs.  
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Buschlen and Dvorak (2011) developed a 16-week academic course based on the SCM. 
They had 260 students divided into experimental (n = 108) and control (n = 152) groups. The 
experimental group attended an introduction to leadership course taught by a unique faculty 
member that covered the different aspects of the SCM. The control group attended the same 
introduction to leadership course, but it was taught by different instructors and did not 
specifically cover the SCM. The researchers administered the SRLS as a pre/post-test and found 
that the students who were part of the SCM course significantly improved their SRLS scores 
(t=4.647, p<.001) compared to those who did not receive the intervention. They concluded that 
since leadership can be taught and learned in a structured academic course, and the best way to 
move forward is to foster these skills both inside and outside of the classroom. Adelman (2007) 
also used the SCM as a framework to conduct a research study with 242 female participants 
(ranging from 18-23 years old) that examined for four years, the relationship between college 
students’ leadership skills development (through the administration of the SRLS) and co-
curricular educational experiences (through open-ended questions). Results showed that females 
had high averages scoring at least 3.71 (out of 5) in all subscales. These results supported other 
studies whose results show that women scored significantly higher than male’s in all eight 
leadership constructs of the SRLS (Dugan, 2006). Additional results revealed that: 1) increased 
student involvement in co-curricular activities is positively related to the development of 
leadership skills especially citizenship (r=.23, p<.01), controversy with civility (r=.13, p<.05), 
and commitment (r=.16, p<.05) ; 2) SLRS scores of participants between the ages of 18 and 20 
increase regularly, by the age of 21 their scores level out, and 22 year old students presented 
lower scores than the rest of the participants; lastly, 3) students’ participation in community 
service was significantly positively related to SRLS scores (r= 0.25, p< .01). The results of this 
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study reinforce the validity of the SCM in research with female participants. The SCM has also 
been used in other countries; Dugan, Rosseti Morosini, and Beazley (2011) conducted a study 
with 103 schools from Mexico and the US comparing (N= 118,733) students’ leadership 
capacities with the purpose of studying the cross-cultural transferability of socially responsible 
leadership to Mexico. College-aged students (M=20.5 years old) completed a survey that 
included demographic questions, commitment to the collegiate environment, educational 
outcomes, the Socially Responsible Leadership Scale (SRLS) and the Multifactor Leadership 
Questionnaire (MLQ). After conducting a series of independent samples t-tests to compare 
results from Mexican to American participants, the results showed that Mexican participants (M= 
4.25, SD=.51) scored significantly higher than their US counterparts (M= 3.90, SD=.50) before 
and after attending college(t (1,324)= -12.62, p<.001, d=.7). Researchers attributed these results 
to the idea that Mexicans benefit from having a humane and collectivist-oriented culture (Dugan 
et al., 2011). 
Although the SCM has never been used as the grounding model for SDP programs, it 
may be particularly appropriate because it addresses several of the key considerations for 
effective SDP programs. To begin, SDP programs emphasize the value of a systems approach 
(vs. solely an individual approach) to support sustainable social change. The SCM addresses 
leadership and change at the individual, group, and societal level through the application of 
seven values (i.e., citizenship, congruence, consciousness of self, commitment, collaboration, 
controversy with civility, and common purpose) that span these three levels. Another 
consideration for effective SDP programs is creating an environment that is conducive to change. 
The SCM is a universal values-based model, which emphasizes creating positive environments 
where equality, social justice, and service are constantly present. This environment consequently 
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supports participant initiation of change. Additionally, it is important for SDP programs to 
include participants during all the stages of the program and to be aware of cultural 
considerations; one of the SCM’s core ideas is that change and leadership are collaborative 
processes and therefore everyone is encouraged to take part in these processes, especially in the 
group and society levels. Finally, to provide evidence for efficacy and mechanism of change, 
SDP programs should employ systematic evaluations; the SCM has an accompanying 
instrument, the SRLS, which was specially developed to quantitatively measure the different 
values of the SCM, and also allows for participants to be involved in the evaluation process. 
Taken together, the SCM could be an effective grounding framework to ground SDP programs 
as it approaches change from a systems perspective, creates an environment conducive to 
change, includes participants in a collaborative process, and employs systematic evaluation. 
Current Program 
Women in Mexico currently stand in a disadvantaged position (socially, culturally and 
economically) in comparison to men. In order to create change, it is important that not only 
women but also men are committed to this process. Although there are several programs in 
Mexico that focus on reducing the extent of these gender differences, most of these programs 
lack a strong theoretical foundation and an objective program evaluation.  
Sport has been used worldwide as a means of initiating change and addressing different 
societal issues (e.g., health promotion, disease prevention, increase of education, promotion of 
gender equality, etc). Sport has the potential to help participants increase their self-esteem, self-
confidence, and it can be a space to develop leadership skills and empowerment. Despite the fact 
that SDP programs have been widely used around the world as a method to address social 
changes, these programs are also criticized for lacking a theoretical foundation. Additionally, 
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even though sport has been used as a means of promoting gender equality - girls and women’s 
empowerment, there are very few programs in Mexico that use sport as a means for promoting 
such change. The Social Change Model has been empirically supported as a strong method to 
help develop leadership and empower young people but has yet to be integrated into sport-based 
programs. 
This dissertation explores programming in a part of the world where there is high need; it 
uses sport as a means to initiate change where it has not widely been used; it uses a well-known 
model to ground an SDP program (which is often a critique of SDP); and it explores the use of 
the SCM in a sport-based program, which has yet to be done, but which addresses the need in 
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Appendix B 
Extended Methods 
In this study, I utilized a qualitative methodology consisting of focus group interviews 
with the purpose of examining the experiences of a sub-sample of coaches who took part in the 
‘Deporte y Cambio Social’ program. A qualitative approach was used to analyze the data 
collected, this methodology uses techniques to tell a story through meaning-making rather than 
testing a hypothesis (Merriam, 1998), in other words it does not focus on searching for truth, but 
rather on bringing meaning to a situation (Rabiee, 2004). Taking a qualitative approach is 
appropriate for this study since it aims to reveal the meanings people give to situations, structures 
and processes in their lives and how they connect these meanings to the social world around 
them (Huberman et al., 2014). 
Social constructivist 
My philosophical perspective has informed the social constructivist approach taken in 
order to address the research questions in this study. Social constructivism supports the idea that 
meaning is not discovered but constructed, and this happens through people’s interactions with 
their environment and the world (Harper, 2011; Gray, 2011). Ontologically, I maintain the 
relativist perspective that there is not only one general reality, but that each individual creates 
and experiences their own unique reality based on their perceptions and meanings of experiences 
(Sale et al., 2002). 
 Using a social constructivist overarching framework with a relativist ontological 
perspective, also aligns with the ‘Deporte y Cambio Social’ program’s structure and purpose, 
since the program was developed with the intention of promoting social change through sport 
participation and the interaction between participants through workshops and practical activities. 
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Consistent with this epistemological approach, the methodology of this dissertation will therefore 
seek to give voice to the participants themselves, and thereby understand the experiences and 
meaning they give to their interactions within the “Deporte y Cambio Social” program.  
Positionality 
The organizing group for this program consisted of four Americans (all of whom were 
born and raised in the USA; one of them is fluent in Spanish), one Chilean (born and raised in 
Chile; he is a naturalized United States citizen, fluent in Spanish and English), and me. I am the 
first author of this paper and I am a Mexican female who was born and raised in Mexico City, 
Mexico. I have personal experience with gender inequality in Mexico, and I have lived in a place 
where conscious and unconscious discrimination towards females is a constant. I have always 
been interested in helping women gain their own voice and based on my own experiences, I 
believe that sport participation provides a great means for accomplishing that. Being involved in 
sports has taught me about discipline, dedication, loyalty, friendship, leadership, courage, 
assertiveness and strength. I believe that I am who I am in part because of all the experiences that 
I have had involving sports. My upbringing and life experiences have and will continue to have 
an impact on this research process, program development, methodology, implementation, and 
data analysis. This can be beneficial because: 1) I am well informed about the situation of 
women in Mexico; 2) I believe that because of my past experiences and my fluency in Spanish, I 
was able to connect with the Mexican participants easily; 3) I may not have been perceived as an 
outsider, which may have allowed me to get more accurate information from the participants; 
and 4) Given my experiences, I was able to use my positionality to explore the purposes of this 
research project. 
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On the other hand, my past may also confound this research since, unwillingly: 1) I likely 
projected my personal experiences and views onto the participants’ answers; and 2) I may have 
experienced response bias (Huberman et al., 2014), since participants may have given responses 
based on what they think I want to hear. Hence, I believe that it was important to include 
multiple researchers, with different nationalities, genders, and backgrounds, to help decrease the 
influence of bias and highlight blind spots when conducting the program and analyzing results.  
Program Development  
The current study is part of a larger research project, and portions of the overall data have 
previously been submitted for publication (Hansell et al., 2020). This portion of the project 
focuses on providing qualitative evidence for the utility of the SCM as a grounding model of a 
SDP program that supports women’s empowerment (‘Deporte y Cambio Social’ program). It 
also aims to understand the experiences and the learning outcomes of a sub-sample of 
participants in the “Deporte y Cambio Social” program. The other submitted articles focus on the 
quantitative evidence of the effectiveness of the “Deporte y Cambio Social” program based on 
the participants' pre- and post- program Social Responsibility Leadership Scale (SRLS) scores, 
and the perceptions of Mexican participants on the United States and Americans. 
 The “Deporte y Cambio Social” was an eight-day soccer-based program that used the 
SCM as a grounding framework and aimed to initiate social change through the empowerment 
and development of leadership skills among young women in Mexico. Social change is not a 
quick process; therefore, this program was designed as a train-the-trainer model (Blom et al., 
2015; Conroy & Coatsworth, 2006) with the goal of promoting sustainability into the future and 
expanding the immediate reach of the program.  
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The researchers met one to two hours every other week for three months to develop the 
main structure of the program (e.g., target population, length and purpose of program, grounding 
theory, sport of choice, evaluation components, etc). Then, researchers contacted Mexican 
professionals (n = 5) from a large public university in Nuevo Leon, and asked them to take part 
in the development, implementation and evaluation of the “Deporte y Cambio Social” program. 
The researchers recruited professionals (n = 9) from the local communities and universities in the 
United States who were interested in the program and who had experience with women’s 
empowerment, leadership development, and/or soccer coaching. During the following four 
months, the researchers were in frequent communication with the Mexican and American 
professionals through email, text messages, phone calls, and video conferences with the purpose 
of agreeing upon the setting (for the lecture and soccer-based activities), number of participants, 
topics covered in each session, logistics, and material needed for each session of the program. 
During these three months, concept maps that included the topics of empowerment, leadership, 
and values were created, along with a specific itinerary of the activities and workshops that 
would take place every day. The researchers and American participants travelled to Nuevo Leon 
for eight days for the implementation and evaluation of the “Deporte y Cambio Social” program.  
Program Description 
The “Deporte y Cambio Social” program included eight sessions of approximately 90 
minutes each. The first session introduced and explained the SCM and how it would be used for 
the program. The following workshops highlighted the role of individual, group, and community 
values in the process of creating social change. Each workshop was paired with a soccer-based 
session that aligned with the topic addressed in each workshop. Additionally, participants 
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attended a 90-minute educational panel with professionals who shared their experiences using 
sport for social change.  
Cultural knowledge, social justice and equality (amongst other values) were embedded 
throughout the program. Several activities were directly related to these topics, and when the 
connection was not as clear between these values and the activity, the debrief and questions 
asked by the presenters would allow the participants to think and talk about how these could be 
connected. At the end of the programming, a sample of Mexican participants in the program 
(n=14) were recruited to conduct physical activity-based sessions guided by the SCM at two 
local high schools in the community, each using soccer-based skills, with the intent of applying 
the knowledge gained in the program and receiving feedback. Each session lasted 2.5 hours.  
Setting 
The program took place at a large public university in Nuevo Leon, Monterrey-Mexico. 
The Sports Organization Department shared their classrooms and sport facilities so the 
organizing group and the professional participants could implement the program in this setting. 
The Sports Organization Department serves students who are studying with the goal of becoming 
high-performance and/or recreational sport coaches. 
Sample and Recruitment 
Program participants consisted of college undergraduate and graduate students and local 
coaches who were, or had intentions of, working with female athletes. The majority of the 
participants were recruited from the university where the programming took place. The “Deporte 
y Cambio Social” program was promoted in Nuevo Leon through social media, university 
announcements and public outreach efforts from professors. Seventy-four Mexican participants 
(28 men and 46 women), aged 18-57 years old (M=23) participated in the program. Participants 
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were able to self-select to participate in this program if they were (a) currently coaching or had 
an interest in coaching female athletes or sport teams, and (b) were at least 18 years old. 
Participants for this current study consisted of a subset of 18 (13 randomly selected and 
contacted through email, and five recruited through convenient sampling) individuals who took 
part in the ‘Deporte y Cambio Social’ program. These participants consisted of 8 men and 10 
women, with ages ranging from 18-29 years old (M=23). 
Instrument 
A semi-structured interview guide was created and used to address the participants’ 
experiences in the program, their learning outcomes, and how/if the program helped them change 
their perspectives about leadership, gender, and/or empowerment. The interview questions were 
reviewed by a female Mexican citizen and resident, who has a political science BA and is the 
Director of data analysis for a non-profit organization that focuses on improving human rights. 
She assured the research team that the questions were culturally appropriate and did not violate 
any Mexican societal norms. Sample items included: ‘Describe your experience of participating 
in this program’ and ‘Did this program change your perceptions of leadership? If so, how?’ All 
the questions were asked and answered in Spanish, then they were transcribed in Spanish and 
translated to English (for the purpose of this manuscript). See Appendix C for focus group 
protocol in English and Appendix D for focus group protocol in Spanish.  
Focus group interviews. In order to examine the participants’ experiences in the 
“Deporte y Cambio Social” program, we used focus groups interviews. We chose this method of 
data collection because: 1) the data generated through the social interactions of group members, 
are often richer and deeper than those obtained through one-on-one interviews (Thomas et al., 
1995), 2) data can provide information about a range of ideas and feelings about certain issues, 
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as well as illustrating the differences in perspective between groups of individuals (Rabiee, 
2004), and 3) this method of data collection maximizes efficiency while also reducing the 
participant’s load (Jackson, 1998). Previous research suggests that the number of focus groups 
necessary to answer a research question ranges from three to four (Krueger, 1994), and that the 
optimum number of participants are between six to eight (Krueger & Casey, 2000). 
Data Collection Procedures 
Study approval was obtained from the Institutional Review Board for the Protection of 
Human Subjects at West Virginia University prior to the beginning of program activities. At the 
end of the program, a sub-group of 24 participants were randomly selected and asked via email 
to participate in a focus group interview. Of the 24 individuals contacted, 13 responded 
affirmatively to the email and an additional five participants were recruited using convenience 
sampling while they were standing in a group in a location close to where the focus groups took 
place. A total of 18 participants were selected to be part of one of the focus group interviews: 
women (n=7), men (n=3), and coed (n=8, 5 women and 3 men) that took place in two of the 
classrooms at the same public University in Monterrey where the program was delivered.  
Focus groups were conducted by two researchers who are fluent in Spanish and English 
(Mexican female and American male). Both researchers were doctoral students who had 
background coursework in qualitative research methods. Before any of the interviews started, the 
researchers stated that participants were free to express themselves at all times, regardless of the 
tone and tenor of their comments towards the program, the other gender, or other cultures. 
Participants were also reminded that their participation was voluntary, and they could stop at any 
point, all participants gave their verbal consent to continue and allowed the researchers to record 
the sessions. The three focus group interviews were conducted in Spanish, and they all lasted 
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between 43-63 minutes. Focus groups were both video and voice recorded, and notes were taken 
during (or immediately after) the interviews with the intent of creating data triangulation. See 
Appendix C for focus group protocol in English and Appendix D for focus group protocol in 
Spanish. 
Data Analysis 
In line with a social constructivist epistemological framework, a reflexive thematic 
analysis was used to analyze the data following Braun and Clarke’s (2006) six phases approach 
(i.e., familiarizing, coding, theme development, refinement, naming and writing up). This was 
utilized given that a specific theory is not needed and its efficiency with both inductive and 
deductive approaches of data analysis (Braun & Clarke, 2006). All interviews and notes were 
transcribed verbatim and translated from Spanish to English by a professional translator and 
reviewed by a female Mexican citizen and resident to ensure the quality of the transcripts. 
A research team was developed and consisted of the primary researcher, a secondary 
researcher (who took part in the development and implementation of the “Deporte y Cambio 
Social” program) and a critical friend (a colleague who was not part of the program), all of 
whom were involved in the data analysis to provide honest and impartial feedback. The inclusion 
of this critical friend was intended to help the researchers adopt an independent stance towards 
the processes and outcomes of the research project (McNiff, 2002). All members of the research 
team conducted bracketing interviews prior to starting the data analysis with the purpose of 
acknowledging our backgrounds and values before starting the coding process (Tufford & 
Newman, 2012). The data analysis was mostly based on an inductive (data-driven) approach, 
however a deductive (theory-driven) approach (Hsieh & Shannon, 2005) was used to answer the 
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fourth research question: to assess if the SCM was an effective model to ground the “Deporte y 
Cambio Social” program. 
Following Braun and Clarke’s (2006) six phases for reflexive thematic analysis, during 
the first phase (familiarizing), we read the transcripts several times to become acquainted with 
the information before starting the coding process (Braun & Clarke, 2006). During the second 
phase (coding), we started with open coding (inductive approach). These codes were generated 
independently. Each one of us kept an analytic memo with our ideas and thoughts about the 
codes, the relationship between the codes and/or any questions that we ran into during the coding 
process (Glaser, 1978). We met virtually once or twice per week to discuss the different codes 
that we had previously generated on our own and engaged in conversations that explained the 
reasons why these codes were chosen. Depending on the part of the transcript, it was coded one 
time or multiple times until consensus was achieved by the three of us (Saldaña, 2013).  
Once we were done coding the transcripts, we moved to phase 3 (theme development). 
We looked for relationships between codes and put them together into bigger categories (i.e., 
themes and subthemes). At the beginning, this process was done individually and then we met 
again as a group to compare and contrast our themes. We jointly created three thematic maps 
(one for each of the first three research questions), and once we agreed on them, we moved onto 
the refinement (fourth) phase. Each of us re-read the transcripts and verified that all data was 
well represented by the themes and subthemes that were chosen (Braun & Clarke, 2006). Finally, 
the themes were defined and named (fifth phase) in a way that was clear for readers. The extracts 
that provided a vivid and compelling example of the themes were selected and used while 
producing the report (sixth phase).  
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Once the three thematic maps were completed, we analyzed the codes using a deductive 
approach. This process explored the similarities between the themes and subthemes from the 
inductive analysis and the main values of the SCM (HERI, 1996). HERI’s (1996) operational 
definition of each of the seven values of the SCM were utilized with an aim to clarify what each 
of the values look like in practice and behaviors. The way in which we individually categorized 
the themes and subthemes in relation to the SCM was: 1) the ones that fit within one of the seven 
values of the SCM, and under which one, and 2) the themes/subthemes that are not related to the 
SCM. We went through this process individually and then came together as a group to discuss 
each theme and achieve consensus. This thematic map informed the fourth research question. 
Throughout this process we all continuously reflected on our positionality, role and experiences 
by keeping an analytic memo. All our virtual meetings were recorded and watched when needed. 
Trustworthiness 
The purpose of this study was to understand the experiences and learning outcomes of a 
sub-group of Mexican coaches when participating in the ‘Deporte y Cambio Social’ program. In 
order to minimize risk, maximize respect for the participants, and ensure trustworthiness, I took 
several things into consideration. First, submitting and obtaining approval from the institutional 
review board (IRB) at West Virginia University. Next, I put together a research team (from 
different nationalities, genders and backgrounds) who have experience in thematic coding. We 
recognized that our experiences and biases would shape our meaning making process in relation 
to the ‘Deporte y Cambio Social’ program, Mexicans, coaches, female empowerment and the 
Social Change Model. In order to acknowledge our backgrounds and values we conducted 
bracketing interviews on those topics (Tufford & Newman, 2012). Further, having this research 
team allowed multiple codings which also forced me to recognize and challenge how and where 
122 
Deporte y Cambio Social: Women’s empowerment SDP program  
my own background and experiences were influencing the interpretation of the data. Further, 
analytic memos were kept throughout the analysis processes in order to recognize blind spots and 
personal beliefs that might be influencing the data analysis process (Glaser, 1978).  
Finally, multiple coding meetings took place virtually, where discussions regarding 
discrepancies of codes and themes happened. All these meetings were recorded. When a 
discrepancy in codes happened, researchers explained the reasons behind their code/theme, and 
when the explanation was not enough to reach consensus, the researchers returned to the 
scripts/videos/audios and either updated the definition of the theme, created a new one or created 
another subtheme. This happened until consensus between the three researchers was reached. 
The second round of coding started once 100% consensus was reached between researchers. 
These meetings allowed researchers to expand and deepen their understanding of the data and 
enrich the content of the codes, themes and subthemes (Saldaña, 2013). This same process was 
repeated during the deductive analysis where each theme and subtheme was categorized in 
relation to the SCM. Themes, subthemes and their relation to the SCM were presented in the 
results section and include direct quotes from participants as evidence for the interpretations 
(Corden & Sainsbury, 2006). 
Validity and Reliability 
As a woman who was born and raised in Mexico and used sport as a means of 
empowerment to pursue her dreams, I was very familiar with the setting and topics covered in 
this study. With that in mind, during data analysis, I had to be aware of my experiences and 
biases in order to ensure validity and reliability. In qualitative research, validity refers not only to 
the identification of the relationship but also to the essence (understanding and meaning making) 
of that relationship (Miles et al., 2014). Reliability refers to the consistency between the research 
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questions and the study design (Miles et al., 2014). With the aim of ensuring validity and 
reliability in this study we kept an ongoing analytic memo, which was updated after every 
(individual and team) coding session. In addition to recording all our sessions, I summarized the 
main topics that we covered, the discussions, and conclusions. We coded records in separate 
documents and together came up with the final document (Miles et al., 2014), this process 
ensured independent review of the material to avoid influence of bias. When arguments arose 
that did not end in consensus, we used triangulation methods (re-watched and re-listened to 
audios and videos) in order to increase the credibility of this study (Miles et al., 2014).  
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Appendix C 
Focus Groups Protocol: 
Instructions:  
Thank you for agreeing to participate in this confidential group interview about the “Deporte y 
Cambio Social” program. I would like to audiotape the interview and to quote you directly in 
publications without using your name. The interview should talk 45-60 minutes, depending on 
how much we talk. You do not need to answer any question and can stop at any time. Please feel 
free to give your honest opinions even if they are not positive towards the program, another 
gender, or other cultures. Please do not hesitate to ask questions now or along the way.  
 
1. Describe your experience of participating in this program 
a. What was the most beneficial? 
b. What was the least beneficial? 
 
2. Did this program change your perceptions of leadership? If so, how? 
a. What are some characteristics that define a leader? 
b. Does gender influence one’s ability to become a leader? Why? Why not? 
c. Did this program change your perceptions of the impact of gender on leadership? 
 
3. Did this program change your perceptions of gender? If so, how? 
 
4. Is there anything that you learned in this program that you could see yourself applying in 
the future? 
 
5. Has this program changed your ideas of what it takes to create social change? 
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Appendix D 
Protocolo de grupos focales 
 
Instrucciones: 
Gracias por aceptar participar en esta entrevista grupal confidencial sobre el programa "Deporte 
y Cambio Social." Me gustaría grabar en audio la entrevista y citarlos directamente en 
publicaciones sin usar su nombre. La entrevista debe durar 45-60 minutos, dependiendo de 
cuánto hablemos. No necesitas responder ninguna pregunta y puedes detenerte en cualquier 
momento. Por favor, siéntete libre de dar tus opiniones honestas, incluso si no son positivas para 
el programa, otro género u otras culturas. No dudes en hacer preguntas ahora o en cualquier 
momento. 
 
1. Describe cómo fue tu experiencia al participar en este programa. 
a. ¿Qué fue lo más benéfico? 
b. ¿Qué fue el menos benéfico? 
  
2. ¿Este programa cambió tus percepciones de liderazgo? ¿Si es así, cómo? 
a. ¿Cuáles son algunas de las características que definen a un líder? 
b. ¿El género influye en la capacidad de uno para convertirse en un líder? ¿Por qué? Por qué 
no? 
c. ¿Este programa cambió tus percepciones sobre el cómo el género tiene un impacto en el 
liderazgo? 
  
3. ¿Este programa cambió tus percepciones de género? ¿Si es así, cómo? 
  
4. ¿Hay algo que aprendiste en este programa que puedas aplicar en el futuro? ¿Si es así, cómo? 
  
5. ¿Ha cambiado este programa tus ideas sobre lo que se necesita para crear cambio social? 
  
6. ¿Hay algo más que cubrimos en este programa que no hayamos preguntado? 
 
 
 
 
 
 
 
 
